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FOREWORD

This bulletin is the report of a re earch study, "A Distributive

Teacher Education Curriculum Theory Desig " The purpose of the

study was to utilize the competency pattern for a dist ibutive

teacher-coordtnator in the construction of a distributive teacher

edu ation curriculum.

The report desc ibes the procedure used in constructing a

curriculum theory design for a specific dist ibutive teacher

education program which may serve as an example for similar

developments at colleges and universities throughout the nation.

The curriculum theory design includes a philosophy of distributive

teacher education, curriculum planning, and a curriculum design.

The curriculum design Includes a document showing curriculum

structure, curriculum schedule, and course syllabi for both the

undergraduate and graduate levels of instruction. A plan for

evaluating a distributive teacher education p ogram is also included.

The study has si nificant implications not only for distributive

teacher educators but for teacher- oordin tors, supervisors, admin-

istrators, and other distributive education personnel.

The re earch study represented in this report was funded by

the Distributive Educat an Service of the Virginia State Department

f Education in cooperation with Virginia Polytechnic Institute and

State University. The report was completed by Mrs. Lucy C. Crawford,
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Professor of Distributive Education, Virginia Polytechnic Institute

and State University. It was published and distributed through the

courtesy of the Division of Vocati nal-Technical Education, College

f Education, Virginia Polytechnic Institute and State Univ- sity,

Blacksburg, V rginia. Requests for copies should be addressed to

M s. Crawford.

Reno S. Knouse, Chairman
Research and Publications Committee
Council for Distributive Teacher

Education
State Teacher Educator for
Distributive Education

School of Education
State University of New York

at Albany

November 1971
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CHAPTER I

INTRODUCT ION

The Problem.

The problem of the research study, "A. Dist ibutive Teacher

Education Cur iculum Theory Design," was to apply the competency

pattern for a distributive education teacher-coordinator to the

construction of a distributive teacher education cu riculum. As

an approach to this problem, a four-step plan was used to con-

st uct a curriculum theory design for the distributive teacher ed-

ucation program at Virginia Polytechnic Inotitute and State

University. Hopefully, this design will serve as an example to

distributive educators throughout the nation of the application

of the competency pattern constructed in Phase I of the research

study, "A Competency Pattern App oach to Curriculum Const uction

in Dstrjbutjve Teacher Education. 11

Background of the Problem.

Now that valid research had provided a competency pattern for

the job of the distributive education teache coordinator and the

educational objectives needed to develop the professional and

technical competencies identified and evaluated in the study cited

above, the need was to determine the learning ekperiences that

should be included in a dist- ibutive teacher education curriculum

1
Lucy C. Crawford, "A Competency Pattern Approach to

Curriculum Construction in Distributive Teacher Education," Vols.
I-V, (Blacksburg, Virginia: Virginia Polytechnic Institute, 1967
and 1969)



to accomplish these objectives. Such curriculum decisions are

necessarily influenced by the philosophy of dist ibutive teacher

education of each institution preparing distributive education

personnel.

Although teacher educators in each instit-tion providing a

distributive teacher education program should seek to design a

curriculum which reflects local and state needs, they can use the

proposed curriculum theory design in this study as a basis _or their

own curriculu- decisions. The philosophy of distributive teacher

education an a national basis will vary but little from institution

to institution but some of the institution's unique featu_ es may

cause the altering of some ele ents in the curriculum design. Hence,

the proposed curriculum theory design will contain generalizable

elements that will be applicable t- -ny distributive teacher

education curriculum. This desi n includes assumptions and post-

ulates, definitions, curriculum planning, and cu. riculum des gn.

In addition'to the product which provides an illustration

of a curriculum document in its totality, including a syllabus

each distributive teacher education course, the research also

provides the p ocess used in curriculum design.

Virginia Polytechnic Inst tute and State University, Virginia's

Land Grant University, provided an ideal climate in which to work

the competency pattern for the distributive education teache_

coordinator into a curriculum design. The interdisciplinary



cooperativeness :s reflected in the basic curriculum of distributive

teacher education by the involvement of the Colleges of Business,

Home Economics, Architecture and Arts and Sciences. Experiences on

this campus had p oven the willingness of departments to re-design

courses or sections of cou ses to meet the needs of students in

this curriculum. The fact that the course in textiles ( ffered in

the College of Home Economics) was re-designed and that a course

section provided by the College of Architecture, in principles of

art and design, now focuses on learning experiences concerned with

visual merchandising, gave promise to a rewarding experience in

working with an interdisciplinary conaaittee in planning the pro-

posed curriculum design.

The distributive teacher education curriculum functions as a

program in the Division of Vocational and Technical Education of

the College of Educat on. The Division of Vocational and Technical

Education, also, reflects the ease of involving an interdisciplinary

approach to teacher education problems as it includes the vocational

teacher preparation p ograms of business education, home economics

education, vocat-o-al and industrial education, agricultural educa-

tion and distributive education and the related field of industrial

'Harts education.

The Distributive Education Program is one of the largest in

the country with an annual enrollment of 75 to 90 undergraduate D.E.

majors. A total of 50 quartx hours of undergraduate distributive

10



education courses a e off- ed, including three off-campus experiences

for directed occupational experience and student teaching. In

addition, in-service training is provided both on and off campus.

Excellent classroom facilities are available and, in fact

serve as a model for the high school Distributive Education class-

room. The facilities and equipment in this laboratory, together

with a new college curriculum materials laboratory and technology

center, provided a setting colducive to designing and implementing

innovative ideas to incorporate into the overall curriculum theory

design.

De -initions_ofTerms_.

The reader's attention is called to the definitions of terms

as they are used in this study.

Distributive_.Edueation is a vocational instructional p:ogram
designed to'meet the needs of persons who have enteredor are
preparing to enter a distributive occupation or an occupation
requiring competency in one or more of the marketing functions.

Distributive Teacher_Educationurriculum includes the general
technical and professional courses prescribed by a designated
institution. It includes all other organized activities
directed by the institution such as a curricular club.

AL_Currculum Theory is a set of related statements that gives
meaning to the school curriculum by pointing up the relation-
ships among its elements and by directing its development, its
use and its evaluation.

Educational Objective is a description of the student behavior
which represents an intended outcome of the educational process,
including the behavior the student is to display as well as
the subject matter or content to be used in the display.



llabus is a curricultim guide which includes over-all and

specific educational objectives; and arrangement of subject
matter; learning experiences to give direction in meeting the
stated objectives; and texts and references. An illustration
of evaluative techniques may be included.

A Qompetency ?attern is a structural arrange ant of professiona,

and .technical competencies needed by the distributive education
teacher-coordinator to effectively perform critical tasks that
are consistent with the philosophy of distributive education.

1.22IDiEg_Emp_ELLma is an activity, planned by the school
whereby the student can practice the behavior implied by the
objective.

Related Literature and Research.

A number of authors provided valuable guidance in the design

of this research. The o er-all design is supported by Beauchamp's

(1961) thesis concerning a curriculum theory model. Beauchamp

included in a proposed currcuium m del a philosophy; a fra ework

for planning; a curriculum document and a scheme for evaluating the

curriculum. Tyle s work in curriculum develop ent beginning with

the eight-year study (1934-42) and continuing to the present time,

revolves around four divisions of curriculum inquiry.

According to Tyler (1966) these are:

1. What educational purposes should the school seek to a ain?

2 What educational experiences can be proviAed that are
likely to attain these purpo es?

How can these educational experiences be effectively
organized?

How can we deternijne whether these purposes are being
attained?



-6

Tyler has revised his list of five princ ples concerning learning

experiences included in his 1950 Monog aph, Bas_ic Principles. of.

Curriculum and Instruction, and now provides statements concerning

ten conditions for effective learning. Other literature revie ed

concerninc7 the currIculum process included Taba (1962)- Cay (1966)

Bruner (1960) and Smith (1950).

The research and literature concerning the construction.of

educational objectives, the classification of objectives and evalua-

tion based on behavioral objectives proved helpful in delineat-ng

the problems concerning these aspects of curriculum development.

Gagne .d.) Noll (1965) Re ers (1955) and Gronlund (1965) gave

particularly good guidelines. Krathwohl's discussion in the article,

"Stating Objectives Appropriately for Program, for Curricul-- and

for instiuctional Material- Development," centered around the need

for vary:_g dea ees of specificity of objectives. Krathwohl said,

"All levels of specification of objectives are needed to guide the

p1annng of the educational process. He de-c. ibed three levels of

specificity, depending on how the ob ectives are to be used. The

fi-t level included those abStract and general objectives used in

developing the type of course to be taught. The second level

included the behavioral Ob ectives which "analyze broad goals into

more specific ones which are useful as building blocks for curric

lum construction. These behaviorally stated ob ectives are helpful

in specifying the goals of an instructional unit, a course, or a

13



sequence of courses." The third level included the objectives

needed in creation of instructional materials. This level includes

"objectives of specific lesson plans, the sequence of goals in these

plans, and the levels of achievement required for each goal o

objective. Specific objectives were the concern of Mager 1962)

Tyler (1966) believed that objectives should be stated at the

highest level of qeneralization that experience will allow and that

specifics should be used as illustrations. Tyler also stated that

t is useless to try to formulate student behavior outcomes before

analyzing and knowing the subje t area involved.

The review of the literature and research related to the

problem under consideration in thisftudy provided guidelines for

the design of the study. These and other sources not cited agree

that curriculum decisions must be made in relation to broad educa-

tional pruposes, that inst uctional objectives should be stated in

behavioral terms, thatevaluation of instruction should be based

on the stated behavioral objectives, that learring experiences

6hould be planned to accomplish the objec ives and that objectives

should indicate varying levels or complexity. The interdisciplinary

approach to planning the curriculum is stroniy supported by the

literature.

14



Assumptions and Limitations.

It is assumed that the curriculum theory design for dist ibutive

teacher education at Virginia Polytechnic Institute and State

University will, with modifications to take into account local and

state factors, be applicable to all institutions providing dis-

tributive teacher education programs.

This one year studyw slimited to the construction of he

design culminating in a curriculum document, and in-ludes

a try-out of the find ngs under experi ental conditions.

Objectives.

Specifically, the objectives

1- To construct a philosophy of distributive teacher education.

To organize previously constructed educational objectives

(both professional and technical) into proposed courses.
To plan proposed courses considered by an Interdisciplinary
Committee.
To construct a distributive teacher education curriculum
design.

Procedures.

The process for constructing a distributive teacher education

curriculum theory design at Virginia Polytechnic Institute and

State University involved four steps: (1) the construction of a

philosophy of distributive teacher edt.......ation; (2) the tentative

allocation of educational objectives (both professional and tech-

nical) to courses; (3) consideration of allocation of objectives

by an Interdisciplinary Co it ee; and (4) the construction of a

distributive teacher educa ion cur iculum document. Exhibit 1.A



shows a Curriculum Theory Model for Distributive Teacher Education.

Since the Rocedures varied with each step, a detailed description

of the procedures will.be given as each step is discussed.
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Exhibit 1.A

A CURRICULUM THEORY MODEL FOR DISTRIBUTIVE TEACHER EDUCATION1

ASSUMPTIONS & POSTULATES

The center is a 4-year university
providing an undergraduate degree
in distributive education. The
center also offers a Master of
Science in Vocational Education
and a Doctor of Education degree.

Some students will enter the
curriculum in the freshman year;
others may transfer at varying
intervals.

Courses_will be provided by
several schools or colleges
within the institution.

The teaching staff will be qual-
ified by both D.E. experiences
and by professional training.

The usual democratic values are
held.

An interdisciplinary approach
will be used in curriculum
planning.

DEFIN TIONS

A distributive eacher-education
currxcu_u: the general, technical
amd professional courses prescrib-
ed by a designated institution.
It includes all other organized
activities directed by the insti-
tution, such as a curricular club.

"A Curriculum Theo . a set of
related statements that gives
meaning to the school curriculum
by pointing up the relationships
among its elements and by direct-
ing its development, its use and
its evaluation."2

"Method: is that group of p ocess-
es used by the teacher to imple-
ment the school curriculum as he
arranges for and directs the
subject matter. 3

Evaluation: "A process of deter-
mining whether goals have been
achieved, method has been effect-
ive, and the worth of the goals
aehieved."4

The svllabu _s a curriculum
guide which includes over-all and
specific educational objectives;
an arrangement of subject matter;
learning experiences to givedi-
rection in meeting the stated ob-
jectives ; and tekts and refer-
ences.

veorge A. Beauchamp, Currieulum Theory, Willmette III.: The Kagg
Press, 1961, p. 99.

2Ibid.

3ibid.

17
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Exhibit 1.A
(continued)

CURRICULUM PLANNING CURRICULUM DESIGN

Curriculum planning shall be done by
all professional D.E. personnel and
representatives from (a) the
Vocational and Practical Arts Teacher
Education Curricula (b) from general
education, from technical education
(c) from general professional edu-
cation.

The folio ing procedure is suggested:

1. Construct a philosophy of dis-
tributive teacher education.
2. Analyze the present distributive
teacher education at Virginia Tech
by analyzing (a) the syllabi of
courses in the professional area
in relation to the "professional
Know-How" of the Competency Pattern.
3. A Student Curriculum Committee
will be appointed to assist in all
phases of curriculum development.
4. A suggestion of an under-
graduate program of courses for
distributive education students
will be developed.
5. An interdisciplinary Advisory
Committee will be selected to
assist in re-designing course
content, in providing educational
experiences, and in providing
participation activities that
will develop the identified
competencies.
6. Construct new courses at
both the undergraduate and
graduate levels where the need
is indicated.

A written document will be
prepared according to the
definition of a. distributive
teacher-education curriculum.

The document will include:

1. A list of courses arranged
according to year and quarter
or semester each course may
be offered.

2. A catalogue description of
distributive education courses

3- A syllabus for each dis-
tributive education course.
including:

(a) a statement of objectives
(b) a detailed topical outline?
(c) a list of suggested learn-
ing experiences
(d) texts and references

4. A scheme for evaluating
the distributive teacher
education curriculum.
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CHAPTER II

A PHILOSOPHY OF DISTRIBUTIVE TEACHER EDUCATION

INTRODUCTION

The fjrst step in constructing a curriculum theory design is

lo construct a philosophy to guide the curriculum planning and

cu r culum design that are a part of the curriculum theory. In

this study, the construction of a philosophy of distributive teacher

education was undertaken to serve not only the institution for

which the research des gn was to be specif cally constructed but

to serve the other two institutions of higher learning which p ovide

distributive teacher education as well. A philosophy of dis ributive

teacher education must be consistent with philosophies of teacher

education in general and also with the philosophy of the distributive

education program.

The Proble
.

The problem in the first step of the study was to construct

a philosophy of dist_ibutive teacher education by validating a set

of basic beliefs concerning scope, program of instruction, faculty,

students, resources and facilities, evaluation, and interrelation-

ships.

PROCEDURES

A variation of Q-methodology was used to provide a basis for

constructing a philosophy of dist- ibutive teacher education to

serve as a theoretical foundation for the distributive teacher

vo
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education curriculum theory design. A universe of statements

bas c beliefs was fo mulated and tested in the form of a card sort.

Statements of basic beliefs were drawn from the literature and

research concerning teacher education in general and distributive

teacher education in particular; from conferences with selected

leaders; and from personal experience of the investigator. The

most valuable source for the construction of many of the basic

beliefs was "Standards and Evaluative Criteria for the Accreditation

f Teacher Education, because it vas pos ible to take a position

for distributive teacher education on most of the proposed stand-

ards. These statements on basic beliefs were reviewed by two

nationally recognized experts in distributive teacher education,

Professor Wa ren G. Heyer, University of Minnesota, and Professor

Harland E. Samson, University of Wisconsin. The consultants

reviewed the statements individually in terms of clarity, soundness

and completeness and then in a 'oint conference, discussed wIth the

investigator suggested revisions. The investigator reviewed each

statement, as revised, with the distributive teacher education staff

at Virginia Poly echnic Institute and State University before making

final revisions.

After the final revision, each of the 83 statements was typed

on a 31/4 x 41/4 card to form a Basic Belief card sort. The category

in which the card was classified was typed at the bottom of the card,

but the classification was not a part of the research. This
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structured card-sort represented a set of hypotheses, which, if

accepted, would become the theoretical foundation for the study.

The Basic Belief Card-Sort with answer sheet, was mailed to

all supervisory and distributive teacher education personnel in

Virginia. This group is referred to as the State Distributive

Education Staff in Virginia and at the time of the study was

composed of the following:

State Supervisor and AssIstant S ate Supervisor

Teacher Educators N 9

Each respondent was directed to sort the cards into the

following piles:

5

1 2

Agree
Partially
Agree Neutral

4 5

Partially
Disaoree Disagree

The respondent could arrange the cards as often as he liked,

with no restriction on the number of cards in each pile. When the

respondent was satisfied with his sorting, he recorded his answers

on the ans er sheet. On the cards which he placed in the "partial

agree, "partially disagree," or "disa ee" piles he wrote coi: ents

clarifying the reason for the di- -g:eements.

As one -ould expect from such a s all, closely-knit group,

there was a 100 percent return of the card-sorts.

1The teacher education group was compo ed of the following:
Old Dominion - 3; Virginia Commonwealth - 4; Virginia Polytechnic
Institute and State University - 2 (the principal investigetor
disqualified herself as a reactor

22



-15-

ANALYSIS AND INTERPRETATION

The data provided by the fourteen p _ticipants in the study

were analyzed in th s way: the degree of each participant was

recorded and the measure of the degree to which the total group

agreed with each statement was computed. An average of 1.0 would

mean total agreement while an average of 5.0 would mean t tal

disag eement. Although the largest average for any of the eighty-

three statements of belief was only 2.0, the numerous comments by

the participants made it p ssible to revise or r fine the state-

ments.

On a basis of this analysis a tentative revision of the state-

ments of basic beliefs was prepared, together with a summary of the

comments about each statement. A one-day ret eat for all the

participants was held to discuss each statement and the suggested

revisions. With the exception of one teacher educator who was ill,

all participants took an active part in the discussion, under the

direction of the investigator. This conference served not only to

synthesize the thinkino of the entire State supervisory and

teacher education staff concerning distributive teacher educatIon,

but to provide a forum for interpreting the reason for taking

certain positions. As the distributive teacher education program

grows larger, both in terms of the number of distributive teacher

educators and the numberof teacher education institutions provid-

ing distributive teacher education, it becomes increasingly

23
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important to put into writing the philosophical concepts which

give direction to the p- ogram0

Tables 1 7 show each belief as i has been revised.

24
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TABLE 1

STATEMENTS OF BASIC BELIEFS
CONCERNING SCOPE

Card Number Belief Statement

01

02

03

04

05

That the primary objective of the undergrad-
uate curriculum in distributive teacher educa-
tion is to prepare high school distributive
education teacher-coordinators.

That graudates of the distributive teacher
education curriculum at the undergraduate
level, in addition to being qualified as high
school distributive...education teacher-coordina .
tors, should be qualified to:
a. organize and administer an adult program
b. teach selected adult classes
c. teach selected post-secondary cla ses.

That graduates of the distributive education
curriculum at the undergraduate level should
expect to receive in-service training to
further develop their competencies.

That dis-ributive teacher education offerings
at the graduate level should be provided to
prepare:
a. personnel for the post-secondary level
b. distributive teacher educators
C. supervisors of distributive education

programs
d. distributive adult specialists
e. superVisors and administrators of other

vocational programs
f. professional preparation of specialists

for various curriculums, such as fashion
merchandising, petroleum, and food dis-
tribution.

That distributive teacher education offerings
at the graduate level should provide advanced
training for the high school D.E. teacher-
coordinator:
a. as Part of an advanced degree
b. for professional developthent

25



TABLE 1 ontinued)

Card Number Belief State ent

Definl ions

06

07

08

09

12

13

That graduatecourses for professional develop-
ment, as well as for advanced degrees, should
be offered.

That the distributive teacher education departH
ment should take the major responsibility for
placing its graduates and should coordinate
its efforts with those of the University Pia e-
ment Officer and the State Distributive
Supervisory Staff.

That when requested the distributive teacher
education department should provide consultant
services to:
a. local D.E. personnel
b. state D.E. personnel
c. post-secondary D.E. pe sonnel
d. sister institutions
e. school administrators
f distributive businesses

That when requested the distributive teacher
education department should provide in-service
education to dis-ributive education personnel
at all levels.

That personnel in the distributive tea6her
education department should participat6 in
conferences aad institutes (t and for
business.groups.

That distributive teacher educators should
participate in selected coordinators' confer-
ences and workshops.

That distributiveteacher educators should
contribute to the professional literature.

That distributive teacher educators should
participate in activities of appropriate
state and national professional organizations.

26



19-

TABLE 1 (continued)

Card Number Belief State -nt

Definitions

14

15

16

That distributive teacher educators should.
participate in selected distributive education
youth leadership activities.

That distributive teacher educators may p
ticipate in local school evaluations.

That it should be possible to justify every
professional and technical course in the
undergraduate distributive teacher education
curriculum in terms of professional and tech-
nical competencies identified in the Competency
Pattern.

That the distributive teacher education insti-
tution has a responsibility for providing a
full rangeof courses to devólop professional
competencies identif ed in the Competency
Pattern.

27
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TABLE 2

STATEMENTS OF BASIC BELIEFS
CONCERNING PR GRAM OF INSTRUCT ON

Card Number Belief State

18

20

21

22

23

That the d_stributive teacher education insti
tution has a responsibility for providing a
full range of subiect matter courses to develop
technical competencies identified in the
Competency Pattern.

That flexibility should be provided in the
undergraduate aad graduate distributive teacher
education technical course requirements by
permitting students, upon approval of the
adviser, tp select a course or courses frem
each identified area of competency rather than
requiring spec _Vic technical courses.

That the distributive teacher education depart-
ment should offer subject matter courses if
courses needed to develop identified technical
competcncies are not available or are not
available at appropriate levels as a University
offering.

That appropriateness of available technical
or professional courses should be determined
by course objectives, content, and learning
experiences rather than by course title.

That courses which develop basic concepts
concerning marketirg and ecOnomics should se.
as the primary foundational structure for
the technIcal courses in the curriculum.

That directed distributive occupational
experience should be coordinated with technical
courses that provided the theoretical frame-
work for the learning experiences'involved.
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TABLE 2 (continued

Card Number Belief Statement

Def nit! ns

24

25

26

27

28

29

That prerequisites for student teaching
include:
a. two courses in the area of human growth

and development
b. methods of teaching distributive educat
c. organization and administration of dis-

tributive education
d distributive occupational experiences

either through a directed program or
reaular employment

That in addition to the dir._cted occupational
experience, it is desirable that the teacher-
coordinator have the equivalent of at least
one year's el erience in a distributive occupa'
tion.

That students enrolled in the distributive
teacher education curriculum ihould be en-
couraged to elect courses from fields allied
to professional and technical courses that
provide perspective and flexibility in teach-
ing.

That a minimum of s,x weeks of full time
student teaching 'under the supervision of a
successful distributive education teacher
coordinator should be provided.

That the student teaching experience should
be primarily at .the level at which the student
expects to enter his professional career and
should include participation in other levels
of instruction whenever possible.

That the student teaching gxperience should
include participation activities in all the
functions in the total job of the teacher-
coordinator.

29
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TABLE 2 (continued

Belief Sta

Definitinns

That the student teaching experience:may in-
clude directed occupational and educational
learning experiences in the business_commun_
for the purpose of assisting in developing
competencies concerned with coordination.

That in determining the location for each
student teacher to gain his or her experience
the major considerations should be the stu-
dent's needs in terms of personality character-
istics, demonstrated strengths and weaknesses,
and the prospcts for a totally useful and
successful experience.

That the selection of a local program to serve
as a student teaching center should be based on
the teacher coordinator's ability and willing-
ness to provide a successful experience for
a student teacher.

That a seminar for undergraduate students in
distributive teacher education should be pro-
vided in order to synthesize the various
elements in the curriculum.

That students should have an opportunity to
participate in practical research as a part
of their undergraduate preparation.

That a collegiate distributive educa ion DECA
chapter should be a part of each distributive
teacher education program to provide learning
experienceS in club sponsorship.

That prospective teacher-coordinators should
have an opportunity to learn how to use mer-
chandising equipment in the D.E. classroom-
laboratory.

That a variety of learning experiences to
develop identified competencies should be
incorporated into distributive teacher
education courses; 30
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TABLE 2 (continued)

Card Number B lief Statement

Defnitions

38

39

40

41

42

43

45

That in distributive teacher education classes
those techniques which should be applied tn
distributive education el-ssrooms should be
demonstrated.

That distributive teacher educators should use
the latest available techniques and devices
to enhance learning in the distributiv teacher
education courses.

That since most people learn better nductive-
ly, selected courses in distributive teacher
education should be offered as early in the
sequence of curriculum offerings as possible.

That graduate students at the master's
level should have experience in a reoeareh
activity.

That the distributive teacher educatian
curriculum at both the undergraduate and grad-
uate levels should adjust to changing needs
in the distributive education program itself.

That distributive teacher educators should
work cooperatively with teacher educators in
other vocational services to construct courses
to develop professional competencies common
to two or more vocianal areas.

That the commDnality areas in the preparation
of teachers at both undergraduate and graduate
levels should be structured as interdisciplin-
ary offerings to provide foundatians for later
appropriate specialized offerings, depending
on the field of teacher _preparation. (Examples
of,foundation offerings: adult education,
post-secondary educatian, cocurriaular activi-
ties and courses for those with special needs.)

That each distributive teacher education pro-
gram should utilize advisory committees and/or
consultants.al



TABLE 3

STATEM7NTS OF BASIC BELIEFS
C ONC ERNBG FACULTY

Card Number Belief Statement

46

47

48

50

51

53

That the distr butive teacher education faculty
should be both professionally and technically
competent.

That professional competence of faculty member
should be primarily determined on a basis of
formal education and scholarly performance.

That each distributi e teacher educator
should have at least two years of successful
experience in a distributive education program.

That technical competence of faculty members
shauld be determined primarily an a basis of
the quantity and quality,of formal technical
preparation together with the quant ty and
quality of occupational experience.

That NeIen student enrollment in the distribu-
tive teacher education curriculum justifies
it the profeE:sianal staff should be recruited
to provide specializations in such phases of
the distributive education program as high
school, post-secondary- and adult.

That a percentage of tme of each full-tIme
distributive teacher educator should be
allotted to in-ser r-e training.

That adjustments should be made in the
teaching load of the person delegated as head
of the distributive teacher education depart-
ment to compens-te for administrative respon-
slbilities.

That time and resources should be made avail
able so that faculty members can continue
their professional growth (courses, attendance
at meetings, etc.)



TABLE 3 con nued)

Card Number Belief Statement

Definitions

54

55

That adjustments ehould be made in the teach-
ing load of D.E. faculty members to compensate
for non-teaching responsibilities in research
and extension and in non-teaching duties re-
quiring exceptional time.

That dut _s and reeponsibilities of distribu-
tive teacher educators regarding in-service
training should be clearly defined to dis-
tinguish between tr 1nng and supervon.



-26-

TABLE 4

STATEMENTS OF BASIC BELIEFS
CONCERNING STUDENTS

Card Number Belief Statement

56

57

59

60

That criteria be established for determining
admission and retention of students in the
distributive teacher education curriculum.

That students interested in a career as a
teacher of distributive education should be
encouraged to enroll in the distributive
teacher education program as early in their
college career as possible.

That distributive teacher ed,Jcators, as ad-
visors, should assist students in planning
their program of studies in light of the
students' strengths and weaknesses.

That distributive teacher educators should
provide information concerning career oppor-
tunities to students enrolled in the distribu-
tive teacher education curriculum.

That distributive teacher educators should
inform students about professional organi-
P.ations and current educational issues.
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TABLE 5

STATEMENTS OF BASIC BELIEFS
CONCERNING RESOURCES AND FACILITIES

Belief Statement

That distrIbutive teacher educators should
recommend to the proper agency the purchase
of an adequate number of current books, peri
odicals, microfilms, microfiche, filmstrips,
and other teaching aids pertinent to the
distributive teacher education curriculum.

That distributive teacher educators should
have access to selected trade journals and
other selected te-.ching materials for class-
room use.

That distribu-i e teacher educators should
recommond tha prcurement of adequate equip-
ment and materials appropriate to the unique
characteristics of the distributive teacher
education curriculum.

That a distributive teacher education class-
room-laboratcry should provide facilities for
teaching prospective distriButive'education
teacherfcoordinators a way to simulate occupa-
tional ex eriences.

That a distributive teacher education class-
room -laboratory should provide movable tables
and chairs to facilitate a variety of teaching
techniques.

That projections of future needs concerning
all phases of the distributive teacher educa-
tion program should be made sufficiently in
advance to adequately prepare to meetthese
needs.

That audio-visual equipment be available in
the D.E. classroom-laboratory for the use of
the students in their demonstrations as well
as for the distributive teacher educator's
use.
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TABLE 5 (continued)

BeAef Statement

Definition,

That adeouate clerical and supporting services
be provioed, so that the professional energies
of the distributive teacher education faculty
are not dis ipated on subprofessional tasks
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TABLE 6

ST TEM6NTS OF BASIC BELIEFS
CONCERNING EVALUATION

Card Number Belief S_ -e_e-t

69 That evaluative comments concerning the dis-
tributive teacher education curriculum should
be solicited from Student teachers and super-
vising teacher-coordinators.

707 That a follow-up study of graduates of the
distributive teacher education curriculum
should be conducted periodically for the
purpose of using the results to improve the
program.

71

72

That a follow-up of graduates during the
first year of employment following graduation
should be conducted.

That both informal and formal procedures of
assessing teaching eZfectiveness should be
utilized to ev.quate the instructional program.

That the distributive teacher education depart-
ffmnt should establish effective working
relationships within school divisions.



0

TABLE 7

STATEMENTS OF BASIC BELIEFS
CONCERNING INTER-RELATIONSHIPS

B- ief Stateme t

That distributive teacher educators share
with the state department of education the
responsibility for disseminating information
abcat innovations to di tributive education
personnel.

That distributive teacher educators should
assist in the preparation of instructional
material for distributive education programs-
the specific role of each tc:acher education
institution within a state to be jointly
determined by th- in titution and the app o-
priate state agency.

That distribu xve teacher educators must con-
sider the nccds of the various types of schooh
they serve.

That distributive teacher educators may act
as a liaison between state and national
businesses and the public schools.

That research programs involving distributive
education students and/or teacher coordinators
should be coordinated with the state distribu-
tive educaticn staff.

That state workshops -nd inStitutes should be
coordinated by teacher education and state
supervisory personnel within the state.

That in order to functian effectively, there
must be continuous liaison among the institu-
tions of higher learning providing distribu-
tive teacher education in the state and nation.

That the state distributive educatian super-
visory staff should have a contributing role
in determining the direction and emphases of
the distributive teacher education program
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TABLE 7 (c ntinued

Card Ntmber

82

84

Belief State ent

Df1n1Ltions

Th t course work compatible with degree and/or
certification requirements should be trans-
ferrable from one sister institution within a
state to the other where distributive teacher
education programs are offered.

That various institutions of higher education
vathin a stete may, by design- duplicate some
of the functio'as in their di t ibutive teacher
education progrc,

That cUstributive teach_r educators may serve
-s consultants to distributive education
personnel and to local school a minitrators
on education 1 problems.



CHAPTER III

CT -SIC1YUUM PLANNING

Curriculum planning was a major elemont in the curriculum theory

design to which the efforts of this research were devoted. Curriculum

planning involved t. o steps: (1) the tentative allocation of pre-

viously determined p-ofessional and technical objectives to current

courses or to proposed new courses; (2) the allocat_an of professIonal

and technical objectives to couLses or departmnnts by merribers of an

Intedisciplinary.Committee.

Objectives to develop professional and technical compe- ncies

needed by the D.E. teacher-coordinator were constructed and evaluated

in Phase II of the res arch project, "A Competency Pattern Approach

to Curriculum Construction in D4 tbutive Teachr Education."1 The

objectives were based on the Competency Pattern canstructed in Phase

of that study, which includes a philosophy of distributive education

the critical tasks in the job of -11e D.E. teacher-coordinator, and the

competencies required to perform the tasks.2 In that phase of the

stud, the professional objectives were organized around the five

majo_ functions of the D.E. teache coordinator's job: teaching

guidance, coordination, public relations and administration. The

teaching category was b oken into four categories: curriculum develop-

1
Lucy C. Crawford, A C mpetency Pattern Approach to Curriculum

Construction in Distributive Teacher Education," Vol. V, Blacksburg,
Virginia: Virginia Polytechnic Institute, 1969.

2Lucy C. Crawford, "A Competency Pattern Approach to Curriculum
Construction in Distributive Teacher Education," Vol. I, Blacksburg,
Virginia: Virginia Polytechnic Institute, 1967.

2
40



men-- methods of teaching, the teaching-learning process, and human

growth and development. The administration category was broken into

three s b categories: administ-ation of distributive education,

admin_st ation of the adult program, and principles of vocational

education. The technical objectives -ere grouped around ten competenc-;

areas in the high school, adult and post-secondary cu._ iculums:

advertising, communications, display, economics and marketing, hum n

relations, mathe atLs, merch ndising, product and service technology,

operations and management, and selling.

The objectives were grouped under major concepts in each of the

above areas. A terminal (or general) objective ciad a group of enabling

objectives were listed under each concept. The terminal objective

was dee ed to be the "ulti-ate objective, which in some instances

may not be attained until a series of expe iences (both in organized

classes and on thejob) are realized. The clas-i ication numbers

used in the taxonomic syste_. of classifying educati nal objectives

developed by Bloc,- et al. (1956) for the cognitive domain and by

Krathwahl, et al., 1964) for the affective do-ain uere used to

indicate the degree of complexity of each obeLtive, although no

attempt was made to evaluate this classification.

Tentative Allocation of Objectives

The investigator used course syllabI, catalo ue descriptions,

and personal knowledge of course content in making a tentative

Q. t 1192.
41
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allocation of professional and technical objectives to cou ses. The

major purpose of this step was to identify those objectives the

investigator felt should be a part of dIstriutive education courses

so that old syllabi could be revised and new syllabi could be pro-

posed where the need was indicated.

The Interdisciplinary Committee

The Interdisciplinary Committee was co posed of four representa-

tives of the Department of Mar_ ting of the College of Eusiness; two

representatives of the College of A ts and S iences, one representativc

from the College of Home Economics; two representatives of general

professional education, and two representatives of vocational teacher

education at Vir inia Tech. &Ich m mte Tas selected because he

personally taught or was respon ible for a course required in the

distributive teacher education curriculuni at Virg -Oa Tech.

The CommIttee met for a day and a half in a motel forty miles

from the campus. as f lt that members of the Committee could

concentrate better on the p oblem confronting them if they could be

isolated. The meeting began wIth dinner on the fi:st evening4 The

remainder of the evening w s devoted to orienting the commIttee

members to the problem of de igning a preparation pr gram for prospec-

tive distributive education teacher-coordinators. In order to

famili rize the commIttee with the job of a D.E. teacher-coordinator,

four Virginia Tech graduates of the distributive teacher education

currIculum were invited to give a description of certain facets of

the D.E. teacher-coordinator's job. Each graduate was assigned one
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or -J3-e functions in the job of the teacheL-coordinator and based

his remarks on the criti al tas s in that function. Con ittee mem-

bers asked numerous questions o_ the graduates as they related their

personal experiences in perrorming these tasks. Since all dist-ibu-

tive education teacher-coordInators in Virginia have a responsi ility

concerning the adult phase of the program and since num -ous en-

thusiastic references w re made to the adult program, particul -ly

at the supervisory and management level, the ecncept of a comp_ehen-

sive distributive education program was clearly presented. This

orientation set the stage for the tedious wcik sched led for the

followin- day.

Du-ing the morning session the members of the committee reacted

o a card-sort made up of the ter-inal objectives--both professional

and technical. Each member was asked to sort the cards into five

piles:

1 2 3

My Dept. D.E My Dept.
& D.E.

4 5

So
Other Dep

Don't
Know

Members were asked to make comments on t,e backs of the cards

they needed to clarify their positions.

The fact that each commIttee member read and reacted to each of

the 112 professional terminal ob34ctives and to each of the 155

technical ter inal objectives not only provided the researcher wi h

valuable opinions, but served to acquaint those out ide the D.E.

department who are most responsible for the preparation of prospec-

ive D.E. teacher-coordinators with the objectives that have been

4:1



-36-

agreed upon as essential in a distributIve teacher education curricu-

lum.

In the afternoon session, each co- itee member as &yen a

card-sort of enabling objectives concerned with a partic-lar compe-

tency area for which the professor as responsible. Each member was

asked to so-t the cards tato the following piles:

My course

2 3

My course, Not in my In my
but needs course, but graduate
application under con- course

sideration

5

Under con
sideration
for gradu-
ate course

The last hour of the Co- ittee Meeting was res.,rved for questions

and answers. The notes from this open-end di.cussion were used to

assist in interpreting the results of the reactions to the card sorts.

The data from the two cards sorts were tabulated and comments

from the participants we e sumxarIzed. Afte- a careful analysis of

this data the investigator prepared revised c urse syllabi for old

D.E. courses and developed new course syllabi for additional courses

for hich the research Lnd cated a need.

The D. E. Student Curriculum Committee

A Student Curriculum Committee composed of the president of the

collegiate chapter of DECA and two students elected by their peers

(seniors enrolled in the block of courses preparatory to student

teaching ) was appointed. These students were requested to seek

opinions from their classmates and from f eshmen and sophomores and

44



uniors regarding all aspects of the cur culum: e.g. , schedule,

content teaching methods, texts and references, learning experiences,

evaluation, and course advisement. Two formal meetings were held

with the committee. Their suggestions were particularly helpful

regarding to program operation. The value of having a dialogue

concerning curriculum bet een students and faculty proved so bene

ficial that the Student Curriculum Committee is still operating. The

comrtiittee is now elected in the Spring of ea h year with rising

seniors as the commIttee members. Feed back from seniors is obtained

through a se inar for returning student teachers.

The curriculum design for dist ibutive education at the under

graduate and graduate levels at VIrginia Polytechnic Institute and

State Unive sity is presented in the f llowing chapter.



CHAP ER IV

CURRICULU1 DESIGN

Based on research findings f om the study, "A Co petency Pattern

Approach to Curriculum Const uction in Distributive T acher

Education, t- the distributive teacher education curriculum

Virginia Polytechnic Institute and State University is designed to

develop competenci s needed by the dist ibutive education teache

coordinator to effectively conduct distributive education programs.

The distributive education teacher-coordinator is a member of

the local school staff who teaches dist ibutive and related subject

matter to st dents preparing for employment. He coordinates class-

room instruction with on-the job training or with occupationally

oriented learning acti ities of students. He is responsible for the

dist ibutive education in the hi h school and is sponsor of the

local distributive education club. In Vi rrinia, he is responsible

for administering the adult program in his community.

Since the high school D.E. teacher coorinato s j b is basic to

all other 'obs in the di t ibutive education hierarchy, with the

exception of the adult inst uctor, it is assumed that a curriculum

des (ned to prepare a D.E. teacher-coordinator should include an

undergraduate and a graduate program of studies based on clearly

Adentified behavioral objectives in each competency area.

1-
-Lucy C. Crawford, "A Competency Pattern Approach to Curriculum

Construction in Distributive Teacher Education," Blacksburg Virginia
Virginia Polytechnic Institute, Vols. I-IV, 1967; Vol. V, .1969.



The undergraduate curr_culum includes, in addition to general

technical, and professional e ucation courses supervised stUdent

teaching and directed occ pational experiences These off-campus

experi nces are also based on specific objectives and are described

the course syllabi D.E. 403, D.E. 405, D.E. 416-426.

In the general education portion of the cur iculum, care was

taken to include courses to develop basic mathematical, commun±catlons.

and economic competencies needed by the D E. teacher-coordinator.

The technical courses are provided by the College of Business,

the College of Home Economics, and the College of Architectvre. In

addition, the D E. courses D.E. 301, D.E. 302, D E. 402, and D.E. 411

421-431 are considered subject--atter courses s nce they deal with the

destributive education hi-h school, adult, and post-secondary

curriculums.

The pro_:essional portion of the curriculum includes general

p ofessional and specific professi nal (D.E.) courses. It should be

noted that the course, Ed. 314, Psycholo ical Foundations I, includes

objec4ves concerning human gro-th and development and Ed. 314,

Psychological Foundations II, includes objectives concerning the

teaching-learning process. These objectives were identified in t e

;-esearch study previously cited under the area of teaching. Two

vocational courses at the undergraduate level are interdisciplinary:

Ed. 301'. Principles of Vocational Education and Ed. 4013 Audio-

Visual Methods. It has been recommended that Ed. 3 3 Planning and

47



Conducting Co-Curricular Activities, which has previously been

taught as interdisciplinary cours s be sectioned for the various

2
occupational area's

The research identified a number of objectives related to

tho e guidance competencies needed by the D.E. teacher-coordinator.

In confere-ces -ith voca ional t_acher education st ff members,

was suggested that an interdisciplinary course be const- cted to

develop these competencies. The proposed course, Guidance for

Vocational Education Teachers (Vo. Ed. 4014) is t e result of this

recommendation.

UNDERGR DUATE CURRICULUM DESIGN

Curriculum Structure.

The under-°duate curriculum is structured to include college

core requirements, professional core require ents, teaching _:_ajor

requirements, specialized (D E requirements, preferred e ectives

and free electives. The organizational struct._re, the schedule of

courses, and a list of catalogue descrip ion5are presented on the

following pages.

2
This recommendation is based on comments included in the

s udy, Edward H. Crockett, "A Follow-up Study of VP1 Gradua es"
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REQUIREMENTS FOR THE BACHELOR OF SCIENCE DEGREE IN EDUCATION
TEACHING MAJOR: DISTRIBUTIVE EDUCATION

COLLEGE REQUIREMENTS

Core Requirements

A. Humanities 18

B. Social Studies 18

C. Laboratory
Science and
Mathematics 18

D. Health and
Physical Ed. 6

Electives 12

DISTRIBUTIVE EDUCATION
REQUIREMENTS

72 Core Requirements

Professional Education
Core Requirements 27

A. Psychological
Foundations 6

B. Social
Foundations

C. Curriculum and
Instruction 9

D. Student Teaching 9

Humanities
English 18

Social Studies
Am. Pic
Soc. Studies
Electives 6

EconoTics 9

Laboratory
Science and
Math.

uence

Math
12
6

18

18

Health and
Physical Ed. 6

Electives (electives 12
from A- B C above)

Professional Education
Core Requirements 27

A. Psychological
Foundations 6

B. Social Foundations 3

C. Cur culum and 9

Instruction

D. Student Teaching 9



Requirements in Area of
Teaching Major

Specialized Require-ents

-42-

45-70 Endorsement for D.E. 46

Technical courses
such as: 21
Salesmanship, Ad-
vertising, Marketing,
Sales Management,
Retail Management,
Personnel Management,
Textiles, Clothing and
Man, and Principles
Art and Design

DisLributive Educa-
tion Courses such as: 18
Arerts of Distribution,
Store Operations,
Prfnciples of Mer-
chandise Control,
and Trends in
Distribution

Directed Occupational
Experience 7

Specialized Pro essional
Requirements

Methods of Teaching
Distributive Education
Organization and Adm.
Supv. Adult Teaching

Electives Electives

Preferred Electives 12

Ed 4013 .Audio
Visuals

Ed 301 Principles
ofVo. Ed.

Ed 303 Co-Curricu-
lar Activities

DE 202 Occupational
Analysis

Free Electives 20

12

32

Total 1 9 Total 189

5Q
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VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY

UNDERGRADUATE
DISTRIBUTIVE EDUCATION CURRICULUM

F eshman Year

DE 201 - Introduction to D.E.

English 112 122 - 132 Types of
Discourse and Literature

Science (12 hours)

History (American

Mathematics

Military 111 121 - 131 - ROTC
I or HPED (1000 series

Sophomore Year

I II

4

Economics 211 - 221 231 Principles
of Economics or equivalent) 3

English or American Literature

Speech 201 Public Speakincr

FIFE (Any health cou se

Elebtives in Social Science
3

@mmen.

4.memeft

189 quarter hours required for graduation

3

Tota s

(3)

Code*

RC

CC

(12) CC

(3) CC

( ) CC

CC

(9) CC

(9) CC

(3) CC

(3) CC

(9) CC

*Codes: CC College Core PFE Preferred Elective
TM Major E Elective
PE - Prof. Ed
RC - Required for Certifica on
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Third and Fourth Years
_

DE 301 Principles of Merchandise
Control

DE 302 Store Operations

DE 401 Organization and
Coordination of DE

DE 402 Trends in Distribution

DE 405 Supervised Teach ng

DE 416-426 Directed Store Exp
erience

DE 411-421-431 Areas of
Distribution

DE 412-422 Methods of Teaching
D.E.

Ed 314-324 Psychological Found-
ations I and II (formerly Ed
203-204)

Ed 302

Ed 409 Methods Materials, and
Practices

Ed 4013 Audio-Visual Methods

Electives in Business Administrat on
and/or CTRA 201 Textiles (21 hours)

3

Encqish 303 Publicity Media

Preferred Elec es (11)

Ed 301-Principles of Vo.Ed. 301
Co-Curricular Activities

9

III Totals Code*

RC

PE

TrM

(6) PE

(3) PE

(6) PE

(3) PE

(9) TM

(9) TM

(3) TM

(3) CC

(6) PFE



Ed 403 Supv. Adult Teach.
DE 201 Occu. Anal. 2

Art 112 Principles of Art and
Design

ee Electives(18)

3

Requirements for Graduation - 189 hou s

*Code:

CC College Core
PFE Preferred Elective
TM Major
PE - Prof. Ed
E - Elective
RC - Required for Certification



CATALOGUE DESCRIPTION

DISTRIBUTIVE EDUCATION COURSES

Virginia Polytechnic institute and State University

UNDERGRADUATE

D.E. 201 Int oduction to Distributive Education

The course is planned to give prospective dis_ ibutive
education teacher-coordinators i over-view of the
distributive education program: its history and
development, its aims and objectives and its activi-
ties. A study of the career opportunities open to
graduates of the distributive education curriculum
will give studen,s-am an insight into the need for
each of the courses (general, technical, and pro-
fessional) included in the curriculum. D.E. major
or consent of instructor. (3H 3C), Il & III.

D.E. 202 Occupational Analysis in Dis -ibution (New)

A study of the structure of occupations for the pur-

pose of developing competencies in career develcpment
and curriculum development. Students will analyze
distributive jobs in terms of specific and related
job duties and competencies and will investigate
career continuums. D.E. major or consent of instruc-
tor. (3H, 3C) II.

D E. 301 Curriculum Development in Merchandise Control and
Buying (replacing Principles of Merchandise Control
and Buying)

The concern of this course will be the study of the
procedures of buying and merchandise control in
distributive businesses to develop the competencies
needed by the D.E. teacher-coordinator for teaching
in this area. (311, 3C) III.

D E. 302 Curriculum Devel pment in Store Operations

The course is conzerned with the study of the types
and functions of retail store operations. The focus
of such study will be on developing the competencies
needed by the D.E. teacher-coordinator for teaching
in this area. D.E. major or consent of instructor.
(311, 3C) III.



D.E. 401

D.E. 402

D.E. 403
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Organization and Coordination of D stributive Education

A study of the responsibilities of the D.E. teacher-
coordinator regarding the function of teaching, guid-
ance, coordination, DECA sponsorship, public relations,
and administration. D.E. major in senior block. (3H,

3C) I.

T ends in Distribution

The emphasis in this course is on the teacher-coordinator
compentency in assisting high school students in con-
ducting practical research studies related to problems
in marketing and distribution. (3H, 3-)

Administering the D.E. Adult Program

A study of the responsibilities of the D.E. teacher
coordinator for the administration of the adult phase
of the distributive education program. Students will
conduct orientation classes for part-time employees
as a part of their trainin D.E. ma ors in senior
block. (3H, 3C), I.

D.E. 412 422 Methods of Teaching Distributive Subjects

Individual and group methods of instruction, prepara-
tion of lesson plans, classroom management and con-
trol, demonstration teaching, and evaluation of
achievement. D.E. majors. (3HC, 3_), III & I.

D.E. 411 - 421 - 431 Areas of Distribution

Human relations, selling, sales promotion, and market-
ing as these areas affect distributive education high
school, adult, and post-secondary curriculums. D.E.
majors. (3H, 3C each quarter)

D.E. 416-426 DLected Occupational Experience

Prior to entering the senior year, students spend
approximately 300 hoUrs in sales .or sales supporting
activities and complete a workbook _describing all
major phases of the distributive organization .pro-
viding the experience. During the.student teaching
experience, students:spend three weekS in directed
observation of zupervisory and management activities.
416 (300H, 5(1) 426 (200H,.2C)
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PROPOSED

C_ Milk COURSES

D.E. 501 Philosophy of Distributive Education Programs

A study of the supervisory and administrative functions
associated with distributive education programs.
Students will be assigned activities, real and simulated,
which will provide insight to the role of D.E. super-
visory personnel. PRE: D.E. 401 or consent of instruc-
tor, (3H, 3C)

D.E. 502 Individualizing Distrib;tive Education Instruction

A study of the principles and practices of indivi-
ualizing instruction. Emphasis is placed on technIques
of assisting each student to pursue his career interest
in distribution according to his capabilities. PRE.

D.E. 412 or consent of instructo- (3H 3C)

E. 503 Cu_ iculum and Materials in Dist_ibutive Education

D-E. 504

D.E. 505

D.E. 506

A study of principles of curriculum development as
they relate to distributive education curriculum at the
high school, adult, and post-secondary levels of
instruction. (311, 3C)

Contemporary Issues in Distributive Education

This course will consider such issues as aims and
objectives of distributive education, federal and state
financial support of vocational programs, curriculum
patterns in D.E., staffing a distributive education
program, adult distributive education, post-secondary
distributive education, and supervision of distributive
education programs. (3H, 3C)

Community Colle e Prograns for Di,,tributive Occupations

A study of the developmental and organizational aspects
of a program for distributive occupations within the
Community College structure. Emphasis mill include the
need, role, requirements, opportunities, facilities,
cotmuunicationS, and operations for implementation of
distributive occupational/technical proarams.

Administering an .Adult Distributive Education Program

A study of procedures in organizingand .directing a
distributive educat.ion.program. Emphasis will..include
forMulation of goals and tiesign- of a'prog am:t6 accomplis
these-gOalS.
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Course Syllabi tndergraduate Courses

Course syllabi for undergraduate dist ibutive education

courses and for a proposed interdisciplinary guidance course are

based on researdh findings. Old courses have been re-structured

to include specified behavioral objectives. The course, Trends

Distributism D.E. 402), ha, been changed from a t o-credit

course to a three-credit course. The new emphasis is on preparing

the teacher-coordinator to direct practical research. The course,

Supervised Adult Teaching (D.E 403)- has also been changed from a

two-credit to a three-credit course to permit more emphas=s on the

administration of the D E. adult prog. Sirce this course p o-

vides an opportunity fo- the student to t ach several sessions of

a pre-employment class off-campus, time must be p ovided for in-class

de onst ations as well as this laboratory experience. It was found

that in the t o-credit course, there was not sufficient time to

accomplish the objectives that had been alloc ted to this course.

It was also found that an additional course at the graduate level

would be needed to develop some of the more complex objectives. The

only new course is D.E. 202, Occupational Analysis in Distribution.

Some distributive education students have elected the course VIED

201, Occupational Analysis, which is designed for industrial

education students. The industrial education instructor recommended

that a course be designed for distributive education students. Al

though the basic prxnciples in the t o courses are the same, the

application of the p inciples is uni.,ue to ea h discipline.



D.E. 201

INTRODUCTION TO DISTRIBUTIVE EDUCATION

I. Catalogue Descrilption:

201 INTRODUCTION TO DISTRIBUTIVE EDUCATION

The course is planned to give prospective distributive
education teacher-coordinators an over-view of the distribu-
tive education program: its history and development, its
aims and objectives and its activities. A study of the
career opportunities open to graduates of the distributive
education curriculum will give students an insight into the
need for each of the courses (general, technical, and pro-
fessional) included in the curriculum. PRE: D.E. Major or
consent of instructor. (3 credits)

II. Old Course

III. fpecias.Course Obiectives

Students will be able to:

Explain terms identified with the distributive education program.

Be aware of the need for education for distributive workers at all
levels of the employmnt scale.

Display an understanding of the aims and objectives of the
distributive education program.

Be aware of the historical events which influenced legislation
affecting distributive education.

Identify leaders in distributive education and other vocational
services--both state and national.

Display a knowledge of the organizational structure for distribu-
tive education in Virginia and in the nation.

Be aware of the relationships between distributive education and
other vocational education programs.

Be aware of qualifications for the job of the D.E. teacher-
coordinator.

Identify career opportunities for a graduate in distributive
education.

-so- 58
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IV. Instructor:

Distributive Educ,ation Staff

V. Texts and Teachinp. Aids:

References:

The Virginia Distributive Education Coordinator's Handbook

Annual Descriptive Reports (State Department of Education)

Selected Speeches

Selected Periodicals

Books on Retail Careers and Institutions

VI. Subject Matter Syllp.bus:

A. Aims and Objectives of Distributive Education

1. Definition of terms peculiar to the distributive
education program

2. Definition of distribution
3. Coals of distributive education

B. Career opportunities in the field of distribution

1. Career continuum in distributive businesses
2. Competencies needed in ict.intified careers
3. Educational needs of distributive workers

C. History and development of education for distribution

1. The contribution of Mrs. Lucinda Prince
2. The establishment of colleges

a. Prince School of Retailing
b. Pittsburgh Bureau of Retailing Training
c. New York University School of Retailing
d. Current school and departme-ts of retailing

D. History and development of distributive education

1. The development nationally
a. The George-Deen Act
b. The George-Barden Act
c. The 1963 Vocational Education Act
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2. The development in Virginia
a. The Waynesboro Story
b. Analysis of growth and development

3. Progress of program nationally

E. The organization of distributive education

1. Organization of distributive education in Virginia
2

2. Organization of distributive education in U.S. Office of
Education

F. The relation of distributive education to other vocational
programs

G. Cpportuaities in distributive education

H. Qualifications of the distributive educatiO:n teacher-
coordinator

VII. Special Asr_Limments and Their Purpose:

1. Make a five minute speech on any phase of distribution or
Distributive Education.

Purpose: to familiarize students with field of distribu-
tion. Topics include transportation, credit,
selling, advertising, display, etc.

2. Write a term paper on the same topic as speech. The speech
and term paper are assigned together to provide training in
oral and written communicatiOn as well as to increase
knowledge of the field.

3. Put up a bulletin board with one of these purposes in mind:
to recruit high school students; to recruit students for
V.P.I. & S.U. curriculum; to teach others about some phase of
distribution. Students work in groups of three. Bulletin
boards are judged by studonts on the follawing basis:
Purpose achieved-50; power to attract attention--25; color
line and design-25.

4. Read five articles a week on any phase of distribution or
distributive education.

Purpose: to introduce students to the wealth of interest-
ing information in periodicals about the field
of distribution and distributive education.

5. Read and write _

and institutions.
report an one book on retail careers
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D.E. 202

OCCUPATIONAL ANUYSIS IN DISTRIBUTION

I. Catalogue Description:

202 OCCUPATIONAL ANALYSIS IN DISTRIBUTION

A study of the structure of occupations for the purpose of
developing competencies in career development and curriculum
development. Students will analyze distr!.butive jobs in
terms of specific and related job duties and competencies and
will investigate career continuums. PRE: D.E. Majors or
consent of instructor. (3 credits.)

w Course

III. Justification:,

9ccupational analysis is considered a mkjor tool in curriculum
development since the occupation is the principal source of
curricCum content. The insight that students gain of the job
requirements will be extremely helpful to them as they counsel
high school students about careers in distribution. s a result
of this course, the student should be able to:

1. Identify elements of an occupational analysis.

2. Explain the principles of course development.

3. Determine competencies based on an analysis of a selected job.

4. Utilize the Dictionary of Occupational Titles and other
research findings to analyze distributive occupations.

5. Develop a career continuum in one basic area.

6. Analyze specific and related job duties.

7. Analyze interpersonal relationships in a distributive business.

8. Identify supervisory responsibilities in selected jobs.

9. Analyze equipment and material needs in an establishment.

10. Formulate course objtictives based on an occupational analysis.
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IV. Instructor:

D.E. Staff

V. Text:

FryklUnd, Verne C., AaaLLELE Technique for Instructors,
Milwaukee: Bruce Publishing Company, 1965.

Mager, Robert F. and KennethM. Beach, 223relcmina Vocational
Instruction, Palo Alto, California: Fearon Publishers, 1967.

References:

Crawford, Lucy C., A Competency Pattern Ammach to Curriculum
Construction in Distributive Education, Vol. I-IV, Blacksburg,
Va.: Virginia Polytechnic Institute, 1967.

Ertel, Kenneth A., "Identification of Major Tasks Performed
by Merchandising Employees Working in Three Standard Indus-
trial Classifications of Retail Establishments," Moscow,
Idaho: University of Idaho, 1966.

VI. Subject Matter Syllabus:

A. Introduction to occupational analysis

B. Principles of course development

C. Distributive occupations by D.O.T. classification

D. Specific and related job duties

E. Interpersonal relationship in distributive occupations

F. Supervisory responsibilities

G. Equipment and materials analysis

H. Career continuum

I. Job competencies

J. Instructional objectives

K. Course objectives
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D.E. 301

CURRICULUM DEVELOPMENT IN MERCHANDISE CONTROL AND BUYING
(replacing Prin-iples of Merchandise Control and Buying)

I. Catalogue DescripLion:

301 CURRICULUM DEVELOPMENT IN MERCHANDISE CONTROL AND BUYING
(replacing Principles of Merchandise Control and Buying)

The concern of this course will be the study of the pro-
cedures of buying and merchandise control in distributive
businesses to develop the competencies needed by the D.E.
teacher-coordinator for teaclAing in this area. (3 credits)

11. ols1_292mat_(.phange of ntle)

III. Purpose:

The intent of this course is to provide the future distribu-
tive education teacher-coordinator with a baGic understanding
of the principles of merchandise control and buying. With
this foundation as background, the future D.E. teacher will
be better prepared to devélcp instructional units.

Objectives for D.E. 301:

Following are selected statements of objectives .4,hich allow
the student of this course to begin to focus on the kinds of
behavior the stlident will be expected to demnnstrate in an
observable manner. The general objective for this course
is to prepare the student so that he/she will be able to
apply the material presented regarding the management of
merchandise control and buying in order to better plan and
conduct the activities for which the individual may one day
be responsible. The future setting for the individual may
be in a distributive business or in a distributive education
program. In either case, the same competencies must be
possessed.

The student will be able to:

Interpret the retail method of inventory.

Interpret vendors' terms and discounting policies.
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Indicate the tasks to be regularly performed by the buyer.

Recognize the importance of engaging in selling floor activi-
ties to maintain custcmer contacts necessary for good mer-
chandising.

Value the role of the buyer or deparment manager in super-
vising the selling of merchandise and further developing
salespeople

Interpret various factors in the uses of model stock plan.

Identify the factors which influence even-to-buy.

Compute open-to-buy.

Describe a store's price-line structure end pricing policil-%s.

Recall legislation applicable to pricing.

Describe the influence of factors, in JOdition to cost price,
which affect the retail price of merchandise.

Maintain an accurate record of the supply of merchandise on
hand or amount to reorder.

Figure retail prices for items of merchandise when quoted
cost prices.

Compute markup percent.

Decide into which retail price line an item of merchandise
should go when quoted its cost price.

Analyze an "open-to-buy" to learn of overbought conditions or
money available for buying.

Compute stock-to-sales ratios.

Compute turnover.

Describe a store's operating expenses.

Interpret a profit and loss statement for a distributive
business.

Interpret orders and invoiaes and other basic forms used in
inventory control.

IV. Instructor: 64
Distributive Education Staff



-57-

1 ab :

I. Markup and Price Lines

A. Individual markup
B. Cumulative markup
C. Average markup
D. Initial markup
E. Price lines

II. Orders, Invoices, Vendors' Discounts

A. Trade discounts
B. Cash discounts
C. Terms and dating

III. Retail Method of Inventory (as a statement of profit and loss)

A. Total merchandise handled
B. Cost of merchandise sold
C. Stock transfers
D. Additional markup
E. Price changes
F. Retail reductions
G. Expenses
H. Profit

IV. Seasonal Merchandise Plans

A. Stock planning
B. Sales planning
C. Open-to-buy
D. Turnover
E. Stock-to-sales ratio

VI. Text:

To be selected

References:

Merchandising Division, National Retail Merchants Association.
The glasm's Manual. New York: National Retail Merchants
Association, 1965.

Piper, Edwin B. liercsjas. Mathematics. Cincinnati, Ohio:
South-Western Publishing Company, 1967.
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VII. Major Assignments: Each student will:

1. be assigned the weekly responsibility of identifying and
abstracting area reference sources.

2. be asked to solve daily assignments in merchandising math--
case studies and problems.

3. complete two quizzes.

4. complete the mid-term exam.

5. participate in a field trip to Roanoke to meet with store
buyers.

6. submit a paper (approximately 1,500 words) concerning the
store buyer for a retail store.



D.E. 302

CURRICULUM DEVELOPMENT IN STORE OPERATIONS
(replacing Store Operations)

. Catalogue DeRmLpliaa:

302 CURRICULUM DEVELOPMMT IN STORE OPERATIONS

The course is concerned with the study of the types and
functions of retail store operations. The focus of such
study will be on developing the competencies.needed by
the D.E. teacher-coordinator for teaching in this area.
PRE: D.E. major or consent of instructor. (3 credits)

II. Old Course (Change in Title)

III. Objectives for the Course:

The following objectives will allow the student of this course
to begin to focus on the kinds of behavior he will be expected
to demonstrate in an observable manner. The general objective
for this course is to prepare the student so that he/she will
be able to apply the material presented regarding store
operations in order to better plan and conduct the activities
for which the individual may one day be responsible. The future
setting for the indtvidual may be in a distributive business
or in a distiAbutive education program. In either case, the
same competencies must be possessed.

The student will be able to:

Identify types of typical personnel organizations used by
different sizea of business operations.

Follow lines of authority set forth by a personnel organization.

Feel that a personnel organization chart, by showing lines of
authority,can be an aid in maintaining good morale.

Recall the factors which influence store arrangement and layout.

Indicate the ways to develop department or store merchandise
arrangements in relation to floor space expense, potential sales
and profits.

Recognize operations that have utilized good principles of
store merchandise arrangements.
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Feel that profit contributions of products should be a
determining factor in featuring and allocating prime display
space and locations.

Feel that customer buying motivations are helpful in planning
department display space allocations.

IV. Instructor:

Distributive Education Staff

V. Text and References:

Text:

Davidson, William R. and Alton F. Doods, Retathtrja Manage-
ment, New York: Ronald Press Co., third edition, 1966.

References:

Duncan, Delbert J. and Phillips, Charles F., leltigatm
Principles, and Methods. Homewood, Ill.: Richard D. Irwin,
1967.

Distributive Education Service, Division of Vocational
Education, Va. Str
Op2raLton and
State Department

:tment of Education. Store
Vol. Al, No. 2, Richmond, Va.:

.Acation, 1959.

Distributive Education Service, Division of Vocational
Education, Va. State Department of Education. Sales
Supportincr Activities and Customer Services. Vol. 41,
No. 8, Richmond, Va.: State Department of Education, 1959.

The Merchandising Division of the National Retail Merchants
Association, The Bilyer's Manual. New York: National
Retail Merchants Association, 1965.

VI. Subject Matter Syllabus:

A. The Nature of Retailing--structure and environment

B. Retail Organization
1. Scope
2. Trends

C. Store Location
1. Factors
2. Significance 68
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D. Store Layout
1. Characteristics
2. Requirements

E. Store Control

F. Retail Personnel Management

G. Merchandise Management

H. Customer Service

I. Retailing Risks

J. Store Maintenance

K. Coordination of Total Operations

VII. risiaLlasi_z

Each student will:

1. be assigned the weekly responsibility of one outside
reading on the current topic or a future topic.

2. provide analyses of case problems in store operations which
will be submitted periodically.

3. prepare case problems in a retail store with possible
solutions.

4. participate in a field trip to Roanoke to meet with retail
store personnel.

5. submit a paper (approximately 2,000 words) concerning a
trend affecting store operations.

6. review and comment on a Virginia D.E. unit pertaining to
the general area of store operations. The unit will be
provided by the instructor.

7. Complete a mid-term exam.

8. complete a final exam.



D.E. 401

ORGANIZATION AND ADMINISTRATION OF DISTRIBUTIVE EDUCATION

I. Catalogue Description:

401 ORGANIZATION AND ADMINISTRATION OF DISTRIBUTIVE EDUCATION

A study of the responsibilities of the D.E. teacher-
coordinator regarding the function of teaching, guidance,
coordination, DECA sponsorship, public relations, and
administration. PRE: D.E, majors in senior block.
(3 credits)

11. 21g_gar.u.2._12mmLsgLIIILLt1

III. Purpose:

The purpose of the course is to develop the competencies
needed by the distributive education teacher-coordinator to
organize and administer a comprehensive distributive education
program. Specifically, the student will be able to:

comprehend the meaning of terms unique to the D.E. program.

explain the aims and objectives of the distributive education
program.

describe the curriculums for high school, post-secondary and
adult programs.

formulate a concept o-E the total job of the D.E. teae
coordinator.

demonstrate the ability to evaluate his personal qualities
in relation to those deemed necessary for the D.E. teacher-
coordinator.

plan a D.E. program to accomplish stated objectives.

conduct a community survey.

apply the principles of practical research in Conducting a
shopping or service survey.

describe a plan for working with an advisory committee.

demonstrate the ability to develop policies to serve as flexi-
ble guidelines in the selection of D.E. students for both the
cooperative and the project of the program.
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analyze the philosophical concepts regarding coordiLation.

select and maintain training stations that provide the best
possible training.

demonstrate the ability to make effective observation visits.

demonstrate the ability to
ences.

demonstrate the ability to
about the D.E. program.

design on-the-job learning experi-

communicate with various publics

comprehend the pattern for the administration of vocational
education and distributive education.

perceive the role in the adult distributive education program.

become familiar with local budgeting problems in D.E.

prepare a plan for securing and filing appropriate educational
materials.

demonstrate the ability to serve as advisor to the D,E. club.

evaluate the effectiveness of the local D.E. program.

IV. Instructor:

Distributive Education Staff

V. Prqposed Text:

Crawford, Lucy C. and Warren G. M.eyer, Organizatian and
Administration of Distributive Education, Columbus, Ohio:
Charles E. Merrill Publishing Company. Expected publica-
tion date 1972.

References:

Virginia Distributive Education Coordinator's Handbook

Virginia Distributive Education Operations Manual

VI. Subject Matter Syllabus:

A. Philosophy of Distributive Education
1. Definitions
2. Aims and Objectives 71
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Curfriculum Offerings

1. High School
2. Adult
3. Post-Secondary

C. The Job of the D.E. Teacher-Coordinator

1. The teaching function
2. The guidance function
3. The coordination function
4. The club sponsorship function
5. The public relations function
6. The administrative function

D. Planning Activities

1. Community surveys
2. Shopping and service surveys
3. Graduate surveys
4. Advisory committees
5. Planning calendars

E. Guidance Activities

1. Recruiting students
2. Selecttng students
3. Counseling students

F. Coordination Activities

1. Selecting training agencies
2. Placing students
3. Coordination of instruction
4. Evaluation of studenes progress on the job

G. Public Relations Activities

1. The goals of public relations
2. The effective use of media

H. _Organization for administration of D.E.

1. State organization
2. U.S. office organization

I. Adult Distributive Education Responsibilities

1. Determine the need for adult distributive education
2. Promote and maintain enrollment
3. Secure, train, and supervise adult instructors
4. Evaluate adult program
5. Keep accurate re6ards

72
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6. Prepare adult budget
7. Instruct if qualified to do so and time permits

J. Administrative Responsibilities

1. The D.E. budget
2. Securing and filing educational materials

K. Administering the D.E. club

1. Organizing the club
2. Assisting students in establishing goals
3. Assisting students in preparing a program of activities
4. Training DECA officers and committee chairmen

L. Evaluatior

1. Evaluation of total D.E. pl.ogram
2. Preparation of annual report
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D.E. 402

TRENDS IN DISTRIBUTION

I. Catalogue Description

402 TRENDS IN DISTRIBUTION

The course, Trends in Distribution, provides an opportunity
for students to identify and analyze trends in distribution.
Students will study marketing research procedures and will
conduct a research study concerning a marketing problem. As
a result of this course, students should be able to assist
high school D.E. students in conducting practical research
studies related to problems in marketing and distribution.
(3 credits)

II. Old Course (The new emphasis in this course is on the use of
practical research as a teaching tool. The credit hours
have been changed from two to three to allow time for
independent study.)

III. Specific Obiestives,

The student will be able to:

Identify and classify trends in distribution.

Explain the rola of marketing research.

Locate and select appropriate sources of secondary and primary
marketing data.

Explain major sampling techniques.

Follow marketing research procedures in conducting a study in
marketing.

Demonstrate the ability to -use selected statistical measures.

Give an oral report of his independent study.

IV. Instructor:

Distributive Education Staff
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V. Texts and Teaching Aids

Harris, E. Edward, Marketing Research

Trends in Distribution, Virginia State Department of Education.

VI. Subject Matter Syllabus:

A. Introduction to Trends in Distribution

1. Characteristics and importance of trends
2. Classification of trends

B. Marketing research as a tool for studying trends

1. The role of marketing research
2. Purposes of the DECA studies in marketing projects

and creative marketing projects

C. Sources of Data

1. Secondary data
2. Primary data

D. Some metods of research

E. Selecting and defining the problen

F. Some sampling techniques

G. Some research procedures

H. Some statistical measures

I. Preparing the written report

VII, Learning Experiences:

1. Deternine through ten personal interviews the reasons why
consumers purchase a selected type of product and then
categorize these reasons according to the four p's of the
marketing mix.

2. Using secondary data, record the information requested on
the pass-out sheet.
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3. Prepare and pretest an app:opriate questionnaire for
collecting marketing data to determine (1) haw effective
the advertising plan is, or (2) the shopping habits of
customers.

4. Using the Virginia Tech Student Directory, determine a
sample of students that would be economical and effect-
ive in a study of shopping habits of Tech students.
Identify the universe from which your sample was chosen
and the type of sample you selected for this program.

5. Select a research problem in which you are interested.
Prepare a proposal including the following items:

a. Statement of the problem

b. Specific objectives

c. Procedures for collecting the data

d. Time schedule

6. Prepare a written report of your independent study.
Use the outline for preparing a report recommended by
the American Marketing Association, Mnrketinaaaearsh,
p. 106.

7. Present a ten-minute oral report of your study to the
class. Use visuals to present major findings.



D.E. 403

ADMINISTERING THE D.E. ADULT PROGRAM

I. Catalo ue Descri tion:

403 ADMINISTERING THE D.E. ADULT PROGRAM

A study of the responsibilities of the D.E. teacher-
coordinator for the administration of the adult phase of

the distributive education program. Students will
conduct orientation classes for part-time employees as

a part of their training. PRE: D.E. majors in senior
block. (3 credits)

II. Old Course (changed from two to three hours to allow time to
develop identified objectives)

III. Justification:

In Virginia, every high school distributive education teacher-
coordinator is expected to organize and administer distribu-
ttve education adult courses in his community. The purpose
of this course is to develop the competencies required to handle
the administrative responsibilities involved and to give the

students an opportunity to gain limited experience in working

with students in an adult setting. Specifically, the student
slyald be able to:

Describe the goals of the adult program.

2. Identify responsibility of the D.E. teacher-coordinator in
the development of the adult program in budget planning,
securing and training part-time adult instructors, evalu-
ating an adult program and record keeping for the adult
program.

3. Identify responsibilities of the D.E. teacher-coordinator
in the development ofthe adult program in budget planning,
securing and training part-time adult instructors, evalu-
ating an adult program and record keeping for the adult
program.

4. Identify specific procedures to follow at the opening and
closing sessions of an adult class.

5. Describe the adult curriculum.

6. Prepare a schedule of classes for an adult program.
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7. Recall items which must be included in the financial budget.

8. Identify sources for recruiting instructors.

9. Identify procedures to follow in cdult instruction.

10. Explain methods for securing and maintaining enrollment in
the adult classes.

11. Identify the methods of evaluation of the adult program.

IV. Instructor:

Distributive Education Staff

V. Text:

Staton, Thomas F., Haw to Instruct Successfully, New York:
McGraw-Hill Company, 1960.

Virginia Distributive Education Coordinator's Handbook

VI. Subject Matter Syllabus:

A. Philosophy of the Adult Program

1. Need
2. Basic Beliefs concerning adult distributive education

B. Program Administration

1. Planning course cfferings
2. Promoting the adult program

a. Securing enrollment
b. Maintaining enrollment

3. Budgeting
4. Securing and Training Adult Instructors
5. Evaluating the Adult Program

a. The scope of the adult program
b. The quality of the adult instructor
c. The effectiveness of the adult program

6. Maintaining Records
a. Enrollment and attendance reports
b. Financial records

7. Handling of the Opening and Closing Class Sessions

C. Teaching Adult Classes
(Preparatian for teaching .sessions of pre-employment classes
for part-time employees)

78
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VII. Major Assignments:

1. Prepare detailed lesson plans for the sessions of the
pre-employment class you will teach.

2. Demonstrate cne lesson before selected members of the
class. Evaluate your demonstration by reviewing the video-
tape.

3. Teach three sessions of the pre-employment class as
assigned.

4. Complete term project according to the following outline.

A. Obtain publicity from local newspapers pertaining to
the adult program.

B. Prepare a planning calendar for the adult program

C. Prepare a budget for an adult class

D. Prepare state reports

E. Complete all state forms

F. Organize a training plan for an adult instructor.

G. Prepare a promotional plan for an adult class

H. Prepare a brochure

I. Prepare a newspaper pc11.. city release

J. Prepare a presentation explaining the adult certificate
plan

K. Evaluate the adult class



D.E. 411 - 421 - 431

AREAS OF DISTRIBUTION

I. Catalogue

411 - 421 - 431 Areas of Distribution

Curriculum development in the areas of human relations,
selling, sales promotion, marketing, and economics as
these areas affect distributive education high school,
adult, and post-secondary curriculums. D.E. Majors.
Three credits each quarter.

II. Old Courses:

III. Course Obiectives:

The purpose of each areas course is to develop the competencies
needed by the prospective distributive education teacher-
coordinator to develop curriculum materials and effectively
communicate the technical content in the D.E. high school,
post-secondary and adult curriculums. The specific objectives
which follow are in terms of competencies required by distrib-
utive workers. It is assumed that the teacher-coordinator
would not only develop these competencies, but that he would
be able to secure materials, design learning experiences, and
evaluate student performance related to the objectives. He
should display an understanding of the "Competency areas
concept" of the D.E. curriculum.

Specifically as a result of the course D.E. 411, the student
should be able to teach a distributive worker to:

1. Be aware of the characteristics of today's customer.

2. Display an understanding of the factors affecting human
relations in business.

3. Be aware of personal characteristics needed for employ-
ability.

4. Displ,y skill in solving human relations problems by the
case method.

5. Weigh the importance of a strong sales approach.
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6. Relate the importance of determining customer buying
motives to successful selling.

7. Incorporate product and service information into a sale.

8. Select the best method for creating customer desire for
a product

9. Incorporate a customer's questions and objections into a
successful sale.

10. Incorporate various methods to help a customer make a
buying decision.

11. Decide on an appropriate closing for a sale.

12. Assess the importance of suggestion selling to increased
volume.

13. Formulate a concept regarding the role of credit in selling.

14. Weigh the importance of customer services as selling tools.

15. Form a concept of the salesperson's role in regard to
business and public relations policies.

16. Evaluate the need for carefully handling customer com-
plaints.

17. Determine the best approach for handling situations in
which merchandise is being returned for exchange, cash
refund or charge credit.

Specifically, as a result of the course, D.E. 421, the student
should be able to teach the distributive worker to:

1. Demonstrate the ability to define terms unique to market-
ing and economics.

2. Formulate a philosophy of the American private enterprise
system.

3. Value the market as the focus of the American economy.

4. Formulate a concept concerning prices.

5. Formulate a concept of the role of the individual in the
American economy.
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6. Explain the role of government in the American economy.

7. Comprehend the role of financial institutions.

8. Value the role of profits.

9. Comprehend the effect of competition in the American
private enterprise system.

10. Comprehend some principles of distribution.

11. Comprehend the role of international, national trade in
the American economy.

12, Formulate a concept of the relationship between labor
and managemmt.

Specifically as a result of the course, D.E. 431 the student
should be able to teach the distributive worker to:

1. Understand principles of design and arrangement.

2. Comprehend the principles of color.

3. Illustrate the principles of design and arrangement.

4. Formulate a concept concerning the role of display in
merchandising.

5. Demonstrate the ability to integrate
into effective display.

6. Demonstrate the ability
various fixtures to disp

7. Demonstrate the ability
sales.

8. Demonstrate
display.

technical elements

to judge the importance of
lay.

to use point-of-sale signs as

the dbility to identify sources of ideas for

9. Demonstrate the ability to identify trends affecting
advertising and display.

10. Demonstrate the dbility to relate the importance of
adequate merchandise tnformation to display.

11. Demonstrate the ability to relate certain housekeeping
duties to effective display.
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12. Demonstrate the ability to weigh the importance of the
planning and preparation necessary for effective display.

13. Demonstrate the ability to appraise the importance of
space and location to effective display.

14. Demonstrate the ability to develop dienlay signs.

15. Understand the uses and the purposes of advertising.

16. Demonstrate the ability to assess the inpar=ance of
various media to effective advertising.

17. Demonstrate the ability to incorporate the elements of
written advertising into an advertising Layout-

18. Demonstrate the ability to appraise the sianiftmance of
brand names and slogans.

19. Have a sense of value concerning the role publicity
plays in a business's image.

20. Demonstrate the ability to relate the importance of
advertising and display to effective selling.

21. Demonstrate the ability to weigh the importance of
coordinating other sales promotion activities with
advertising.

22. Demonstrate the ability to weigh the significance of
planning expenses involved in advertising preparation.

IV. Instructor:

Distributive Education Staff

V. §122itStilattersnal
A. Sales Process

1. The approach

a. Open a sale with a greeting, merchandise or
service approach

b. Determine the most appropriate time to approach
a customer to open a sale

c. Determine the most suitable statement cr remark
to make in opening a sales conversa=ion
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d. Feel strongly that the customers should be
approached promptly

e. Believe that self-confidence and interest in
customers strenghtens a sales approach

a:. Determine customer's buying motives (finding his
needs and desires)

a. Recall the types of customer buying motives
b. Discover a customer's buying motives
c. Detect customer needs and desires through appro-

priate questioning
d. Develop a sales presentation around identified

buying motives
e. Bclieve that the successful closing of a sale

usually depends on the appeal to a customer's
dominant buying motives

f. Be sensitive to customer clues such as actions,
conversation, etc., that give indications of
needs and desires

3. Arousing interest in products and service

a. Translate product knowledge into customer
benefits

b. Recognize selling features and/or services
c. Believe that genuine enthusiasm for merchandise

will create interest and desire in customers
d. Feel that a reasonable number of an item should

be shown to avoid confusing the customer
e. Relate product information to successful selling

4. Building desire to own the product

a. Get merchandise into customer's hands to
create attachment to item

b. Demonstrate merchandise as it may be used by
customers

c. Discover ways of showing and displaying
merchandise to enkindle interest and desire in
customers

d. Feel strongly that value is added to merchandise
that is handled with care and respect

e. Feel that a customer will become more interested
in merchandise if he is encouraged to handle or
use it

a. 84
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B. Sales Process - Advance Technique

1. Answering questions and overcoming objections

a. Apply the best method for meeting customer
objections promptly when they arise

b. Recognize customer resistance as valid object-
ions or as exc!uses

c. Create a stronger sales presentation by
anticipating custaner resistance

d. Feel that customer Objections are a normal
part of a sale

e. Feel strongly that customer objections must be
handled and overcome with care and respect

f. Recognize and interpret custamer objections as
indicators of concerns and therefore to be
preferred to the silent customer

2. Closing the sale (winning conviction)

a. Detect where the customer is in his thinking to
assist him through the remaining buying
decisions

b. Determine- when either underselling or over-
selling is becoming detrimental to a sale

c. Feel that the final buying decision is not
hard to obtain when the customer has been
helped to make minor choices

d. Believe that questioning, observing and
listening are necessary to the successful
completion of a sale

d. Believe that customers must be given "real"
reasons for buying

3. Closing the sale (obtaining action)

a. Recall the methods used in closing a sale
b. Discover "buying signals" or readiness to

buy on the customer's part
c. Incorporate appropriate timing in the

successful completion of a sale
d. Select the most appropriate postsale activity
e. Enjoy helping a customer make a buying decision

4. Suggestion selling

a. Recognize the kinds of suggestion selling which
can be used
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b. Employ the most appropriate method of
suggestion selling to increase the average
sale

c. Suggest merchandise from his department or to
other departments in the store

d. Determine when and how suggestion selling
should be attempted

e. Feel that suggesting additional merchandise,
better quality merchandise, and substitute
merchandise is a service to the customer and
increases volume and proftis as well

C. System Training

1. Cash register use and change-making

a. Explain the correct use of a cash register
b. Use the cash register correctly and efficient-

ly himself
c. Use the correct procedure for making change

and counting it
d. Feel that careful change-making will increase

custcmer confidence
e. Relate the importance of ringing sales correct-

ly on the cash register to store operation and
control

2. Sales checks

a. Recall the usual types of information
required on sales checks

b. Employ proper methods when writing out sales
checks for cash, charge, lay-away or C.O.D.
transactions

c. Handle charge plates correctly when writing
out a charge

D. Credit Services - Selling Tools

1. Credit and installment plans

a. Recall various types of credit plans, terms,
and policies

b. Interpret the terms and policies of various
types of credit and installment plans

c. Use credit as a selling tool
d. Help select the credit plan or 5.nstallment

terms which will serve the customer best
e. Feel that credit is important as a selling

tool 86
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2. Other customer services

a. Explain delivery schedules to custamers
b. Use the correct procedures for processing a

customer's personal checks
c. Use correct procedures for filling mail and

telephone orders
d. Select appropriate wrapping materials for the

customer's purchase
e. Volunteer to call a customer to inform her of

newly-arrived or specially-priced merchandise
or service

f. Feel that gift wrapping services attract trade

E. Professionalized Selling

1. Self-analysis

2. Selling costs

a. Define "selling cost," "quota bonus" or
Itcommission."

b. From a set of given sales figures, compute
IIaverage sale."

c. Show the relationship of "selling cost" to
professionalized selling.

3. Business and public relations policies

a. Sell according to policies and practices set
forth by management

b. Volunteer to interpret a firm's policies to
customers

c. Weigh the importance of good selling to total
store success and to the economy

d. Weigh the importance of the salesperson's
position in regard to his public relations
functions

F. Handling Complaints and Exchanges

1. Customer complaints

a. Explain the principles generally used in
handling custamer complaints

b. Handle customer complaints according to store
policy

C. Determine how to handle a customer complaint
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d. Feel that customer complaints are
opportunities for a store to correct operat-
ing faults

e. Value customer's complaints as opportunities
to build goodwill

2. Merchandising exchange, cash refunds and charge
credit

a. Explain procedures for handling exchanges,
cash refunds or charge credits

b. Handle exchanges, cash refunds or charge
credits according to store policies

c. Feel that situations involving cash refunds,
exchanges, or charge credits should be used
to build goodwill

G. Stock Display and Care

1. Stock display

a. Arrange stock in a selling department by
color, size, style and price

b. Utilize selling space with volume or best
selling merchandise

c. Rotate coded merchandise to front display
space

d. Select the best location and arrangements for
stack

e. Ancept responsibility for helping with the
display of merchandise

2. Stock care

a. Perform housekeeping duties necessary for
proper stock care

b. Discover low-stock items so that fixtures
can be refilled

c. Assume responsibility for informing the buyer
of items not in stock for which customers ask

d. Feel that stocks which are kept fresh and neat
are a true asset during a sale

e. Feel that clean, orderly counters and fix-
tures are a method of stimulating sales



-81-

VI. Subject Matter Syllabus (D.E. 421):

A. Definitions

1. Define terms associated with
and service fields

2. Define terns associated with
3. Define terms identified with

business organizations

B. Goals

retailing, wholesaling,

economics
legal structures of

1. Explain the goals of Western economic system
2. Explain the freedoms insured by the American

capitalistic system
3. Explain the relationships between the ideas of an

American demoncracy and the personal requirements
in a mass distribution system

4. Compare the major economic systems of the world
5. Explain the responsf.bilities that business has

to society in the American economic system

C. Economic Resources

1. Recall the economic resources of a country
2. Explain the role of the entrepreneur in the

organization of resources.
3. Explain the influence of research and development

on the economy

D. The Market

1. Recall the make up of markets
2. Explain the effect of market conditions on

production and consumption
3. Explain the multiplier effect of the volume of

retail trading on other channels of distribution
and on production

4. Explain the function of marketing

E. Influences on Prices

1. Explain the relationship of supply and demand
2. Identify factors that influence demand
3. Identify factors that influence supply
4. Identify factors that reduce price

89
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F. The Role of the Individual

1. Recognize the value of free career choices
2. Recognize the value of the individual worker in

the American eccnomy
3. Strongly agree that economic decisions are

influenced by the individual's social philosophy
and economic convictions

4. Recognize the importance of saleable skills of
individuals in a dynamic economy

G. The Role of Government

1. Explain the objective of government regulations
in the field of marketing

2. Identify factors influencing the passage of
anti-trust laws

VII. Subject Matter Syllabus (D.E. 431)

A. Introduction to Sales Promotion Area of Competency

1. Trends in display and advertising
2. Purposes of display
3. Purposes of advertising

B. Principles of Design and Arrangement

1. Composition/Harmony
2. Rhythm/Repetition
3. Dominance/Emphasis
4. Balance
5. Proportion

C. Principles of Color

D. Display as an Aid to Selling

E. Planning and Preparation for Display

F. Sources of Ideas for Display

G. Space and Location of Display

H. Technical Aspects of Display

1. The effect of lighting in display
2. Display fixtures

90
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I. Point-of-Sale Signs

J. Advertising as an Aid to Selling

K. Coordinating Advertising, Display, and Special Events

VII Texts:

Noland, C. and Roman Warmke.
and Advertising.

Rickert, Henry, Warren Meyer
Principles and Practices.

Wingate, and Harland Samson. Retail Merchandising.

Rowe, Frank A. Display Fpndamentals.

14ceting_,_ Sales Promotion

and Peter Harris. Retailing
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D.E. 412 - 422

METHODS OF TEACHING DISTRIBUTIVE SUBJECTS

I. Catalogue Description:

412 - 422 METHODS OF TEACHING DISTRIBUTIVE SUBJECTS

Individual and group methods of instruction, preparation of
lesson plans, classroom management and control, demonstration
teaching, and evaluation of achievement. D.E. majors (3 credits)

II. Old Course

III. Ob'ectives for the Course:

As a result of this course

1. demonstrate the ability
priate teaching methods
comes.

the student should be able to:

to select and use the most appro-
in terms of desired learning out-

2. have a commitment to the concept that students learn best
by doing.

3. demonstrate tLe ability to prepare effective lesson plans
based on behavorial objectives.

4. formulate and communicate educational objectives in terms
of expected behavioral changes in students.

5. explain techniques of individual instruction in Distribu-
tive Education.

6. recall concepts regarding problem solving and creative
thinking.

7. demonstrate the ability to develop individual training
plans for cooperative students.

8. demonstrate the ability to design participating experiences
and/or projects for D E. students who are not in the coop-
erative program.

9. have the.conviction that distributive education has a
responsibility for the moral development of the student.

10. forrwlate a philosophy of grading.

11. demonstrate the ability to evaluate student progress in
terms of stated objectives.
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IV. Instructor:

Distributive Education Staff

V. Text:

Melvin, Keene, Beginning aconc_Ari School Teacher's Guide,
New York: Harper and Row, 1969.

Reference:

Virginia Distributive Education Curriculum Guides

VI. Subject Matter Syllabus:

A. Myriad of Methods and Techniques
1. The lecture
2. The discussion; buzz groups; committee activity;

symposium
3. Demnnstration; role playing; tele-training
4. Problem-solving; cases, incidents
5. Television; team teaching
6. Individualized instruction, programmed learning
7. Cooperative; project
8. Field trips

B. Lesson Planning
1. Formulating instructional objectives
2. Selecting subject matter
3. Designing learning experiences

357.

15%

C. Classroom :Management and Control 10%

D. Demonstration Teaching 40%

VII. Major Assignments:

1. Class report on advantages and disadvantages of a selected
method

2. Demonstration teaching on video tape of one topic with
emphasis on one method and employing at least one visual
aid

3. Construction of an individual project

4. Construction of a class prOject
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5. Construction of on-the-job learning experiences for ane
unit of study (at least ten experiences)

6. Construction of an individual training plan for a
cooperative student



VO. ED. 4014

GUIDANCE FOR VOCATIONAL EDUCATIONAL TEACHERS

I. Catalog_Description:

4014 GUIDANCE FOR VOCATIONAL EDUCATION TEACHERS

A study of the vocational educator's guidance role with
regard to dissemination of guidance information, selectiolk
of appropriate students, counseling activities, placement
of students for on-the-job training and follow-up studies
of graduates. (3 credits)

II. New or Old Course:

This is a new course

III. A. Justification for the Course:

The necessity for the executim of guidance activities
in vocational education has been documented in a U. S.
Office of Education-sponsored study conducted by
Mrs. Lucy C. Crawford. The five functions identified
for the vocational educator are: guidance, teaching,
coordination, public relations, and administration. It
is the first function which is the focus of this course.
Except for the teaching function no other function do-
minated the activities of the vocational educator to the
degree of the guidance function. It is evident that all
teachers execute certain guidance functions. However, it
is also evident that the need for guidance for the student
enrolled in a vocational education program is certainly
different in its nature, scope and impact as compared to
students not enrolled in vocational education program
whose vocational aspirations require at least a baccalau-
reate degree. In the vocational education program there
is an immediacy, a day-to-day need, on the part of all
students for articulation of the world of work and class-
room study. In this course needed competencies will be
developed so that the vocational educator can better
assume the responsibility of group and individual
guidance practices in cooperation with guidance counselors.

95
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B. Educational_91121fatives of the Course:

The student will be able to:

formulate a viable concept of the vocational teacher's
role in guidance.

apply principles involved in disseminating information
to students and parents regarding the appropriate
vocational education program.

develop policies to serve as flexible guidelines in
the selection of vocational education students for
both the cooperative aniproject plans of the programs.

dpply sound counscling principles in guidance activities.

assist the student - according to the student's voc-
aticnal interest, aptitude, and ability - in selecting
the most appropriate on-the-job training placement for
him.

counsel students concerning careers in distribution.

conduct follow-up studies of graduates.

IV. Instructor:

Vocational Education Staff in Cooperation with the
Guidance Staff

V. Texts and Teaching Aids:

To be selected

VI. Subject Matter Syllchus:

A. The Role of the Vocational Teacher in
Guidance 107

B. Sources of Information about Students 107

C. Place and Value of Records 10%

D. Selection Procedures 10%

E. Group Guidance 10%

96



-89-

VI. Subsect Matter Syllabus (c2.91.111:

F. Individual Counseling 10%

G. Career Developuent 15%

H. Placement of Students 10%

I. Follow-up of Graduates 15%



D.E. 405

SUPER7TSED STUDENT TEACHING

I. 22t212gM2.12talIIPII2n:

405 SUPERVISED STUDENT TEACHING

0ff-campus participation experience for those preparing
to become distributive education teacher-coordinators.
Students will be placed in selected schools throughout
the state under a supervising teacher-coordinator for
a twelve week period. (27L, 9C) II Must schedule Ed.
409.

II. Old Course

III. A. Justification for the Course:

Supervised student teaching is that phase of the prep-
aration of the distributive education teacher-coordinator
that bridges the gap between the theory the student
learns in college and the practicalities of a realistic
program of distributive education. Since a D.E. teacher-
coordinator job includes a wide variety of activities
both in the school and in the business community, the
studnet teaching experience should give the prospective
teacher-coordinator an opportunity to participate in, all
facets of the D.E. high school program, including the
D.E. club, and in the D.E. adult program. These exper-
iences should be provided through this course together
with Ed. 4C9.

B. Objectives of Student Teaehtga:

The student will be able to:

1. Demonstrate a feeling of confidence and of being
at ease in a normal teaching situation.

2. Demonstrate proficiency, to a lted degree, in
performing the major - and some of the minor - duties
of the teacher-coordinator.

3. Demonstrate the ability to make practical application
and adaptations of many of the things he has learned
from teacher educators, local supervising teacher-
coordinators, the school principal, and other teachers
in the school.
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Recognize the relationship of distributive education
to the total school program.

5. Understand T7righ school D.E. students as individuals.

E. Recognize the potentiality for further development
of individual students.

IV. Instructor:

Distributive Education Staff in cooperation with the
College of Education Coordinator of Student Teaching.

V. Essential Experiences:

It is impossible to include all the valuable learnimg
experiences during the time allotted to student teaching
The following experiences have been recommended by
experienced supervising teacher-coordinators. For
convenience, the activities are grouped under five
major categories. The relative importance is indicated
by the terms "Must "Should Do,"and "Nice to Do."
An evaluation of these experiences will be reported
through the course, Ed. 409, Methods, Materials, and
Practices in the Secondary School

TEACHING
Must Do:

1. Observe the D.E. coordinator and students.
2. Observe classes other than D.E. (particularly

vocational classes).
3. Prepare and use visual aids.
4. Use resource materials in the D.E. file and

reference materials of the community to sup-
plement teaching outlines.

5. Learn to use the grading system which that
particular school uses.

6. Prepare lesson plans and adapt lesson plans
which have already been prepared.

7. Handle records and reports.
8. Observe conferences with students and conduct

conferences of his own.
9. Take care of physical arrangements of classroom

and the good housekeeping chores in the class-
room.

10. Use different methods of teaching:
a. Group discussion
b. Individual projects
c. Oral quiz
d. Lecture



-92-

11. Pre.pr',-, and administer tests.
12. Prep-bullet1;:a boards.
13. Haneli; disciplinary problems in light of the school

conc=ing
14. HaT DE,CA conrists as a means of instruction.
15. Usz t D.E. files.

COORDINATTOV
Must Dc:

1. Obsenvti- supervising coordinator during coordination

2. Obsems students on the job.
3. Secmt= progress reports.
4. Rold wudent conferences after coordination.
5. ColIe.-t teaching materials from employers.
6. Ohsf- ve and evaluate training stations.
7. Complete monthly coop. report.

SCHOOL AND COMMUNITY RTLATIONSHIPS
Must Do:

1. Meet administrators and members of the faculty.
2. Meet all emIlloyers and sponsors.
3. Help with pre-registration of D.E. students.
4. Study guidance files.
5. Tall( wl_th ialers of advisory council.
6. Attend. faculty meetings.
7. Study coordinator's files.
8. Meet custdian.
9. Meet:and get to know office staff.

10. Meet:executive secretary of Retail Merchants
Association and Champer of Commerce.

11. Participate in extra school duties of Coordinator.

Should Do:

1. Attend P.T.A. meetings.
2. Meet secretary in superintendent's office.
3. Attend teachers' professional meetings.
4. Minfkle socially with faculty.
5. Work with visual aids program.
6. Meet other coordinators in area.
7. Participate in the community, church, and social

activities.
8. Present continuing education for distribution to,

total school community.
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Nice to Do:

1. Meet parents of D.E. students.
2. Meet city officials.
3. Speak before ci-yic clubs.
4. Attend Sales Executive Club meetings.
5. Arrange for interview with press and radio.
6. Keep homeroom.
7. Speak at employer-employee banquet.
8. Assist in principal's office.
9. Assist with assembly program.

10. Study school schedule.
11.. Eeet others socially.

CLUB WORK
Must Do:

1. Attend all club meetings and functions.
2. Plan at least one meeting with club officers.
3. Assist with general planning of club activities.
4. Review club program of work.
5. Develop a plan for financing club (using D.E.

students as a committee) for next year's operation.
6. Train students through contests related to the

unit being taught.
7. Explain opportunities for further education to

students at DECA meeting.

Should Do:

1. Assist in all phases of the employer-employee
banquet.

2. Assist with a professional project.
3. Assist with club reports.
4. Aid in planning and conduction district meeting.
5. Observe parliamentary procedure.
6. Assist in planning social activity.

Nice to Do:

1. Observe clUb ceremonies such as
installation and initiation.

2. Supervise scrapbook committee.
3. Speak at a professional meeting
4. Assist with presentation of D.E.
5. Assist in training students for

in district and Stat-e meetings.

101

emblem ceremony,

of DECA.
to a local group.

participation
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ADULT WORK
Must Do:

1. Assist in promotion.
2. Assist in registration.
3. Handle physical arrangements: roam arrangement,

refreshments.
4. Observe class in session.
5. Observe coordination of adult students.
6. Assist in preparing report of Adult class.

Should Do:

1. Help write news releases.
2. Work with advisory committee.
3. Meet with trade associations.
4. Help give demonstration in adult class.
5. Coordinate adult students.

Nice to Do:

1. Introduce an adult instructor.
2. Participate in conference with administrators

regarding plans.
3. Help in surveys to determine adult training needs.
4. Make visuals and pass-outs.
5. Enter into discussion - observe buzz groups.
6. Observe training of adult instructors.
7. Teach oae session of an adult class if C.I.T. has

confidence and maturity.
8. Assist in conducting Sponsor Development Program.

VI. Evaluation

The evaluation of the student teaching experience is
reported through D.E. 405, and through Ed. 409, Methods,
Materials, and Practices. The high school classroom
teaching experience is the basis for the evaluation in
D.E. 405 and all other experiences through Ed. 409.
The instruments provided for evaluation are on the
following pages.
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Virginia Polytechnic Institute
and State University

Distributive Education

AVALYSIS OF PMFORMANCE

Student Teacher

Units taught:

No. haws

No. hours

1. Did student teacher
preparation for his

Explanation:

D.E. 405

High School

Sup'v Coord.

Others

No. hours

evidence appropriate planning and
classes?

(Circle one)
Excellent Good Fair Poor

2. Did student teacher show interest and ability in his
teaching?

Explanation: Excellent Good Fair Poor

3. Did student teacher present sufficient amount of material?

Explanation: Excellent Good Fair Poor

4. Did student teacher get subject matter over to students?

Explanation: Excellent Good Fair Poor

Please give an explanation for each rating, for this becomes an
important part of the student teacher's permanent record.
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2

AnglysigoLIsItal Performavce

5. Did student teacher allow students to express themselves
and relate information to their training stations?

Explanation: Excellent Good Fair Poor

6. Did student teacher maintain control of the group?

Explanation: Excellent Good Fair Poor

7. Did student teacher create group enthusiasm?

Explanation: Excellent Good Fair Poor

8. Did student teacher have the confidence of the group as
a teacher?

Explanation: Excellent Good Fair Poor

9. Did student teacher accept and make good use of criticism?

Explanation: Excellent Good Fair Poor
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3

Anal sis of Total Performance

10. Did student teacher show (a) initiative and (b) improve-
ment over the teaching period?

a. Initiattve

b. Improvement

Explanation:

Excellent Good Fair Poor

11. Did the student t,eacher organize his time and his duties
well?

Explanation: Excellent Good Fair Poor

12. Was student teacher fair in judgment of students?

Explanation:

13. Did student teacher
program?

Explanation:

Excellent Good Fair Poor

adapt himself to the total school

Excellent Good Fair Poor
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Analysis of Total Performance

14. What is your overall est!mation of the individual as a
teacher?

Check one

Outstanding success predicted

Good success predicted

Fair effectiveness predicted

Ineffectiveness or failure predicted

15. Would you recommend this person as a teacher of D.E.?

Check one

Strongly recommended

Recommended

Recommended if gith3-a. help

Not recommended

401=nolai

(Give reason why not)

16. Circle your evaluation of the student teacher's
performance in terms of a beginning,teacher's performance.

Superior Very Good Good Weak

Signed:

IT IS ESSENTIAL THAT THE ANALYSIS OF I

TOTAL PERFORMANCE AND THREE TRAINING
PROFILES BE RETURNED TO THE APPROPRIATE!
TEACHER-EDUCATOR FIVE DAYS BEFORE THE
END OF THE STUDENT TEACHING PERIOD.
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D.E. 416 - 426

DIRECTED OCCUPATIONAL EX2ERIENCE

I. Cataloprue Description:

416 - 426 DIRECTED OCCUPATIONAL EXPERIENCE

Prior to entering senior year, students spend approximately
300 hours in sales and sales supporting activities in a
distributive business. During the student teaching quarter,
students spend approximately 200 hours in directed observations
in distributive businesses. 416 (300 hr. 5 credits); 426
(200 hr. 2 credits)

II. Old Course

III. A. Justification for the Course:

Distributive Occupational experience is required for all
distributive education personnel. It is generally agreed
that directed occupatioral experience combined with appropriate
technical courses will develop competencies needed by the
distributive education teacher-coordinator in considerably ,ess
time than non-directed occupational experience. Thus, course
D.E. 416 is designed to provide full-time productive employ-
ment during the summer prior to the student teaching
experience. A training plan for this experience will assure
that the student gains insight into all major phases of the
distributive business to which he is assigned.
The course D.E. 426 is designed to provide, through directed

observation in three kinds of distributive businesses, an
insight into supervisory and management problems. In addition,
this experience introduces the student teacher to the business
community in such a way that he may more effectively develop
coordination competencies. The supervising teacher-coordina-
tor will arrange for the directed observations.

B. Objectives of D.E. 416

1. The student will gain experience as a productive
employee and at the same ttme will view his
employment as a means of obtaining first-hand
knowledge of store precedures and practices.

2. He will be able to show through a comprehensive report
of his directed occupational experience that he has
become familiar with the sales promotion, merchandis-
ing, operations, control, and personnel management
aspects of store operation.
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The objectives and learning experiences for D.E. 426 are as
follows:

Objective 1: prescribe needed adult courses for
selected employees.

Learning Experience 1: observe employees in the normal conduct
of their activities and make a suggest-
ion for training needed as a result of
the observations, e.g., a course in
salesmanship with supporting statements.
Interview manager or personnel manager
to determine what training has been
given so far this year or courses plann-
ed for later this year.

Objective 2: prepare a design of the store layout.

Learning Experience 2:

Objective,3:

sketch the layout of one floor of the
store, shoTAng all pertinent detail
sm..h as cash-wrap area, stockroom.
Place emphasis on the reasons behind
the layout rather than on the precise-
ness of the parts of the plan. Note
on the back any interesting notation
you learned from the manager.

A. understand the organization of a
store

B. understand the operation of a store

Learning Experience 3: A. construct a chart showing the line
and staff relationships and the
titles of the various personnel
involved. If the store provides
printed chart, this is acceptable.

B. obtain a policy bulletin from the
store or obtain through an inter-
view a description of policies
regarding such topics as wage plans,
hospitalization, retirement, vaca-
tions.

Objective 4: propose a solution to store operation
situations observed.
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Learning Experience 4:
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cite three situations which prevent the
efficient operation of the store and then
provide a possible solution(s) which will
resolve each situation. Situations may
be concerned with receiving and marking,
transportation, wrapping, storage, custo-
mer service and/or store layout.

Objective 5: realize the needs and opportunities of
distributive businesses in the community.

Learning Experience 5: conduct a community survey, following the
Virginia Coordinator's guide, for ten
distributive businasses. Try to survey
as many different categories of business
as possible.

Objective 6: describe the store image.

Learning Experience 6: depict the general store'image projected
to one upon first entering the business
as well as any impressions experienced
therafter. As you rotate to other firms,
consider how you might describe their
store images. Consider the following as
you prepare your report:
1. Whether or not the firm reflects the

character of the store.
2. Attractiveness of the display area.
3. Whether or not the style is in line

with adjacent businesses in the area.
4. The type of personnel employed in the

store

Objective 7: write a narrative job description.

Learning Experience 7:

Objective 8:

Learning Experience 8:

interview an employee and the supervisor
of this employee and write a narrative
job description.

display an understanding of human re-
lations situtations confronting a stu-
dent in the high school distributive
education program.

portray three human relations situations
involving management, supervisors, em-
ployees, and customers and propose solu-
tions.



Objective 9:

Learning Experience 9:

Objective 10:
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utilize in the teaching situation certain
observations of distributtve business
practices.

cite 15 illustrative examples gleaned
from business observations that can be
used in the teaching situation Relate
to units you will teach during student
teaching. Follow through by citing these
on your lesson plans.

plan the desired work experience of
various students with regard to different
training stations.

Learning Experience 10: prepare a training plan for two students
in two different jobs in different cat-
egories of business. Plan should begin
first day of student teaching in the
classroom and end the last day of student
teaching.

Objecttve 11: locate and utlize the available sources
of product knowledge.

Learning Experience 11: collect information about five products
fram at least two sources for each pro-
duct.

Objective 12: identify possible instructional aids
available at the training station.

Learning Experience 12: collect or list at least 15 aids for
instruction available at the training
station and the possible uses of these
aids. These aids include such items as
film strips, tests given by stores, dis-
plays, point-of-sale displays, applicat-
ion blanks, trade journals, and training
material.

Objective 13: describe critical incidents concerning
employees of distributive businesses.

Learning Experience 13: describe 10 effective and/or ineffective
acts of employees using the critical
incident technique. A sample incident
is included.
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Objective 14: devise learning experiences at the train-
ing station regarding the units of in-
struction.

Learning Experience 14: prepare five participating activities to
be performed on the job with regard to a
specific unit(s) of instruction.

Objective 15: cite potential subjects for research for
individual studies in marketing.

Learning Experience 15: define one problem which may be studied
by students interested in the individual
studies in marketing contests. See the
"Trends" unit for assistance in stating
the problem. Be sure to restrict the
problem to a manageable size that a
D.E. III student could successfully com-
plete.

Objective 16: design experiences in which a project
student may participate.

Learning Experience 16: prepare five learning experiences related
to business in which a project student
might participate for each of three units
you are teaching. If you are not teach-
ing D.E. I, do this assignment for any
three units taught in D.E. I.

Objective 17: utilize in the teaching situation certain
observations of trends in service business-
es.

Learning Experience 17: cite five illustrative examples of trends
observPd in the service segment of
distr Aion. (Examples of new services:
rental services, drive-in operations,
self-service laundries, contract janitor-
ial services, automatice car washes.)
This can be a new service or a new way
of operating an old service.

Objective 18: identify jobs in service businesses
suitable for distributive education
cooperative students.
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Learning Experience 18: cite one job in each of three service
businesses which would provide suitable
on-the-job training for a D.E. cooperative
student. Get permission from the manager
to briefly interview a person in each of
these jobs. Wite a brief description of
each job by listing the tasks the worker
performs. Give the job title, the name
of the business, the type of business
and the tasks included in the job. Be
sure to note the hours of work and any
age requirements.

Obiective 19: formulate concept of community image.

Learning Experience 19: prepare a statement which presents the
impressions received with regard to the
business community, school, and community
at large. (This report is to be presented
at the Spring Quarter student teaching
seminar. Do not deliver it until that
time. If you are a March graduate,
mail report on April 1).



GRADIPTE CURRICULUM DESIGN

Curriculum Structure.

Tho graduate program for distributive eductors leads to a

Master of Science degree in vocational education. The curriculum

is structured to-include a professional core, an area of concentra-

tion, and a group of cognate courses. All candidates take the

courses in the professional core. Tn the area of concentration,

both-specific distributive education and general vocational courses

are included. In the cognate area, candidates may elect subject

matter courses or they may elect courses in a related discipline,

such as guidance. Each candidate's program is designed to meet

his individual needs. The framework in which a Master's program

is designed is as follows:

Professional Core

A minimum of 15 credits from the following:

Ed 5014 (3) Administration and Supervision of
Public Education

Ed 5023 (3) Curriculum Construction

Ed 401 (3) Principles and Practices of Guidance

Ed 5041/2 (6) Introduction to Educational Research I
and II

Area of Concentration (Minimum 15 credits)

Selected from such courses as:

Ed 5101 (3) Graduate Seminar. Selected from such topics
as:

Contemporary Issues in Distributive Educat-
ion; Community College Programs; Individual-
izing D.E. Instruction; Curriculum and
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Materials in Distributive Education;
Administering an Adult D.E. Program

Ed 594 (3) Externship in Education for Distributive
Occupations

Ed 598 (3) Special Study: Coordination of Vocational
Education

VoEd 503 (3) History and Philosophy of Vocational
Education

VoEd 513 (3) Administration and Supervision of Vocational
Education

Cognate and Elective Studies (Minimum 9 credits)

Selected from such courses as:

BAD 4017 (3)

BAD 402 (3)

BAD 412 (3)

BAD 507 (3)

Soc 407 (3)

Ext.Ed 502 (3)

Ext.Ed 503 (3)

Course Syllabi.

Industrial Marketing

Industrial Procurement

Business Law

Consumer Market Behavior

Occupational Sociology

Basic Communications in Extension and
Adult Education

The Sociology of Adult Education

The course syllabi for graduate courses for distributive

educators are based on objectives identified in the previously

cited research study. The lower level objectives were allocated

to undergraduate courses and the more complex objectives were

allocated to graduate courses.

114



-107-

At the National Teacher Education Seminar, "Emerging Teacher

Education Curricular Models," Dean James D. MCComas suggested

some elements of an "expanding horizons curriculum" for teacher

education. The task force groups which reacted to the McComas

presentation appeared to agree that at the graduate level most

of these elements could be incorporated into common vocational

and technical courses. These elements were:

1. History and development of vocational education
including the impact and implication of various leg-
islation.

Philosophy of vocational and technical education

3. Elements of a total program in vocational and technical
education and their relationship to each other (nature
and scope of programs represented by the various
vocational service areas and units).

--
4. Curriculum planning and development for a total program in

voca4onal education

Evaluation of programs in.vocational gducation

Research_in vocational...education.

7. .InterAship invocational education.

The proposal for graduate offerings.for distributive

educators reflects_this poipt of yleNT., Several exising courses

accomplishsome of:the,objectives.inJ.elation.to.the:total

vocational-technical program.

1
James D. McComas, "Expanding Horizons Curriculum for

Vocational Education - krt Organizational Plan' for the "70fs,"
in Emerging Teacher Education Curricular Models Seminar Proceedings
(Columbus, Ohio).
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The course syllabi on the following pages are for those

courses which, according to the previously cited research study,

were needed for distributive educators but not currently offered

at Virginia Tech. The reader will note that the courses proposed

as specialized distributive education courses have been assigned

D.E. numbers in order to differentiate them from the courses

proposed as vocational education courses. It is anticipated that

in a current college=wide curriculum review, all graduate courses

in the vocational-technical division will be designated by VTE

nuMbers, with the course description identifying the specialization.
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D.E. 501

PRINCIPLES AND PRACTICES IN DISTRIBUTIVE LDI.CATION

I. _c_41.11.Sa_1221ELIAILL2n:

501 PRINCIPLES AND PRACTICES IN DISTRIBUTIVE EDUCATION

A study of the principles and practices associated
with distributive education programs. Students will
be assigned activities, real and simulated, which
will provide insight to the role of distributive
education personnel.

II. New Course

III. A. Justification for the Course:

Although Virginia has three institutions of higher
education preparing students for the position of
teacher coordinator of distributive education they
are not able to meet the need for people to fill
these positions in the state of Virginia. Each
year Virginia Polytechnic Institute and State
University offers intensive summer courses to help
prepare additional people for the position of teacher
coordinator of distributive education. All of these
people are in possession of the baccalaureate degree
in business administration or a related discipline
and many of them are interested in pursuing a Master's
degree in vocational education. Consequently there
is a need for a graduate course in the Principles
and Practices in Distributtve Education.

B. Educational Objectives of the Course:

As a result of taking this course the student shcold
be able to:

1. Formulate a concept of the mission of distributive
education in relation to vocational education and
to the total school program.

2. Describe the scope of the distributive education
program.

3. Assess the effeLt of federal and state legislation
regarding distributive education.

4. Explain state and federal organizational patterns
for the administration of distributive education.
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5. Design a plan for working with different types of

advisory committees for a local community.

6. Plan a total program of curriculum offerings at the
high school, post secondary and adult levels.

7. Develop a Local Plan for distributive education.

8. Prepare a program of activities for D.E. clUb at
the local, district, state and national levels.

9 Propose a plan of evaluation for a local D.E.
program.

10. Apply the principles of practical research in
designing a research project that could be the
basis for improving techniques and efficiency in
distribution and marketing.

11. Appreciate the value of current valid economic and

educational data in planning a viable distributive
education program.

12. Plan and direct 4n-service activities for the
professional growh of distributive education
teacher-coordinas.

13. Formulate a concept concerning the importance of
follow-up studies of D.E. graduates.

14. Formulate a distributive education budget.

15. Design a plan to accomplish stated goals of public
relations for the D.E. program.

IV. Instructor:

Distributive Education Staff

V. Texts and Teaching Aids:

Proposed Text: Crawford, Lucy C. and Warren G. Meyer,

pEgAnil.tion_and Administration of

Distributive Education, Columbus, Ohio:

Charles E. Merrill Company, expected
publication date Spring 1972.

References: A Guide to Practical Research.

Educational Values in Clubs.

1.18



Virginia D.E. Teacher Coordinator's Handbook
Virginia D.E. Operations Manual
Teacher Coordinator's Handbooks from Selected States

VI. Subject Matter ang19.1:

A. Philosophy of distributive education
1. Comparison of objectives of distributive

education, secondary education and vocational
education.

10%

2. Scope of the distributive education program.

B. Administration of distributive education programs lr'

1. Legislation affecting distributive education.

2. Organization for administration of distributive
education.

3. Advisory Committees

4. The D.E. Budget

5. Administrative responsibilities

C. Secondary school distrfbutive ,9.ducation 57°

1. Curriculum options.

2. Organization plans (cooperative and project)

3. Recruitment and selection of students for
various options.

D. 'Post-secondary Listributive education 107
1. People to be served

2. Curriculum offerings

3. Vocational application

E. Adult distributive education 15%
1. Levels of instruction

2. Curriculum offerings

F. Administering t,,a distributtve education club 5%

G. Planning a local program of work 25%
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H. Evaluating the distributive education program 1070

I. Professional responsibilities 570
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D.E. 502

INDIVIDUALIZING DISTRIBUTIVE EDUCATION INSTRUCTION

I Catalo ue Description:

502 INDIVIDUALIZING DISTRIBUTIVE EDUCATION INSTRUCTION

A study of the principles and practices of individualizing
instruction. Emphasis is placed on techniques of assist-
ing each student to pursue his career interest in distribu-
tion according to his capabilities. PRE: DE 412 or
consent of instructor (3 credits)

II. New Course

III. A. Justification for the Course:

The problem of equality of opportunity in education is
expecially critical in vocational education programs
including the distributive education program. Whatever
else is done to ensure educational opportunity there must
be a concerted effort to achieve more individualization
in instruction. Through this effort there is hope for
success with each individual at both extreme..---with the

lisadvantaged or with those who are especially g;Lited.
1:emphasizing the individualization of instruction requires
more than knowing something to teach and having a practical
grasp of good teaching methods. It requires a knowledge
of the learner--his background, motives, interests,
abilities, perspectives, attitudes as well as his hopes
and aspirations or his hopelessness andlack of aspiration.
In the distributive education program one finds that
students desire to pursue different clusters of occupations
Individualized instruction permits the teacher to plan for
Lach student and it permits each student to pursue his
career interest according to his capabilities.

B. Edmlational Ob.ectives of the Course:

As a result of this course the student will be able to:

1. Recognize and make provision for individual differencee
in th3 lessrm plan.

2. Construct instructional objectives in terms of desired
learning mitcomes.

-113-
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3. Recognize the importance of working with the training
sponsor in planning a series of an-the-job learning
experiences for the D.E. student.

4. Prepare a training plan for each student to assure
learning experience either on the job or in project
activities.

5. Plan and direct individual and group projects.

6. Evaluate various participating experiences which ,

on activities in distributive occupations and decision
making situations in distribution.

7. Demonstrate the dbility to use methods and techniques
stressing individual activities and using modern
teaching technology.

8. Demonstrate the ability to use methods and techniques
stressing simulated, vicarious, and directed experi-
ences.

9. Demonstrate the ability to use teaching techniques
that are effective with students of high, medium, or
low ability.

10. Employ curricular materials that are appropriate for
students of varying levels of ability.

11. Allow students to determine their own levels of aspira-
tion.

12. Construct measures of learning ir. terms of stated
objectives.

IV. Instructor:

Distributive Educatian Staff

V. Text:

*

To be selected

VI. atiect Matter Syllabus:

Individual differences in students

Constructing Educational Objectives in the
Cognitive, Affective, and Psychomotor Domains

122
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Designing on-the-job learning experiences

Designing participation experiences and projects
in terms of the student's career objectives

Training plans for cooperative and project
students

Ways and means of individualizing instruction

Praviding for indtvidual differences in the
instructional plan

A philosophy of grading

Teaching Technology

123

57.

20%

15%



D.E. 503

CURRICULUM AND MATERIALS IN DISTRIBUTIVE EDUCATION

I. Catalogue Description:

503 CURRICULUM AND MATERIALS IN DISTRIBUTIVE EDUCATION

A study of principles of curriculum development as they
relate to distributive education curriculum at the high
school, adult, and post-secondary levels of instruction.
(3 credits)

II. New Course

III. A. Justification for the course:

Each curriculum in vocational education has its body of
content. In distributive education the subject matter is
derived from the discipline of distribution and the
selection of this subject matter depends upon the nature
and complexity of the jobs for which students are being
prepared. Since the distributive education program pro-
vides curriculums for entry, carser, specialist and manage-
ment jobs, the development and improvement of curriculum
materials is a continuous process in distributive educa-
tion.

B. Educational Ob'ectives of the Course:

Formulate a concept concerning his role in curriculum
development.

Explain the principles of curriculum development in
distributive education.

Explain two major objectives of instruction in distribution
end marketing.

Collect data regarding people to be served in a selected
community.

Explain advantages and disadvantages of various plans of
operation.

Describe the levels of instruction i a comprehensive D.E.
curriculum.

Explain the rationale for competency areas in the D.E.
curriculum.
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Explain standards of quality and soundness for a distribu-
tive education course.

Describe procedures for developing preparatory instruction.

Demonstrate the ability to develop courses of study.

IV. Instructor:

Distributive Education Staff

V. Texts and Teaching Aids:

Beauchamp, George A., Curriculum Theory, Willmette, Ill.:.
The Kagg Press, 1961.

Mager, Robert and Kenneth M. Beach, Developing Vocational
Instruction, Palo Alto, California Fearon Publishers,
1967.

Relevant Research and Literature such as:

Cay, Donald F., Curriculum: Design for Learning, New
York: The Bobbs-Merrill Company, Inc., 1966.

Gagne, Robert M., "The Implications of Instructional
Objectiven for Learning." (paper prepared for American
Institute for ResearchN, (n.c11.).

Gronlund, Norman E., Measureillent and Evaluation in Teach-_
ing, New York: The Macmillan Company, 1965.

Krathwohl, David R., "Stating Objectives Appropriately for
Program, for Curriculum, and for Instructional Materials
Development," The Journal of Teacher Education, XVI, Nc. I
(March, 1965).--

Mager, Robert F., Preparing, Instructional Objectives, Palo
Alto, California: Fearon Publishers, 1962.

Noll, Victor H., Introduction to Educational Measurement,
Boston, Massachusetts: Houghton Mifflin Company, 1965.

Remmers, H. H. and N. L. Gage, Educational Measurement and
Evaluation, New York: Harper and .drothers, 1955.

Smith, B. O., et al, Fundamentals of Curriculum Develop.i,_
ment, New York: Wbrld Book Company, 1950.
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Taba, Hilda, Curriculum Deati_gpment: Theory and Practice,
New York: Harcourt, Brace and World, Inc., 1962.

Tyler, Ralph W., "New Dimensions in Curriculum Development,"
Phi Delta Kum, XLVII, (September, 1966).

VI. Subject Matter Syllabus:

A. The Role of Distributive Education Personnel
in Curriculum Development 5%

B. Principles of Curriculum Development in
Vocational Education 10%

C. Major Objevtives of Instruction in Merchandis-
ing, Marketing, and Management 20%

D. Characteristics of People to be Served 5%

E. Cooperative and Project Plans of Operation 5%

F. Levels of Instruction in a Comprehensive D.E.
Program 5%

G. Competency Areas for Instruction 5%

H. Standards of Quality for Distributive Education
Courses 5%

I. Developing Preparatory Instruction 25%

J. Curriculum Patterns for Various Levels of
InstruOtion 15%
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D.E. 504

CONTEMPORARY ISSUES IN DISTRIBUTIVE EDUCATION

I. Catalogue Description:

D.E. 504 CONTEMPORARY ISSUES IN DISTRIBUTIVE EDUCATION

This course will consider such issues as aims and
objectives of distributive education, federal and state
financial support of vocational programs, curriculum
patterns in D.E., staffing a distributive education pro-
gram, adult distributive education, post-secondary
distributive education, and supervision of distributive
education programs. (3 credits)

II. New Course

III. Justification:

Experienced distributive education personnel need the
opportunity to examine contemporary issues that vitally
affect the distributive education program so that they
can intelligently discuss the issues. The over-all
objectives of the course is to make it possible for each
student to formulate a position concerning current issues
in distributive education.

Specifically, the student will be able to:

1. Formulate goals for a D.E. program at the high school
level, the adult level, and the post-secondary level.

2. Formulate a position concerning distributive education'E
responsibility for "pre-vocational" education.

3. Design a total curriculum offering for a local high
school.

4. Determine the design for vocational application for
each course in the total curriculum offering and the
relationship of DECA to each course.

5. Specify student qualifications and credit for each
course.

6. Evaluate the existing organizational pattern in
distributive education at the local, state, and
national levels.
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Evaluate the current system of reporting dist Ibutive
education activities.

Formulate a ph losophy regarding the high school D.E.
program.

Formulate a philosophy r garding the D.E. adult pro-
gram.

10. Formulate a philosophy regarding the D.E. post-secon-
dary proaram.

11. Evaluate the procedure of financing various phases of
the distributive education program.

12. Design a plan for coordinating certain features of the
D E. program with other vocational services.

13 Recommend minimum qualifications for distributive
education personnel at every level, with specific
reference to general professional eduàation, D.E.
professional education, technical education, and
occupational experience.

IV. Instructor:

Distributive Education Staff

Text and Te2ftialAikk:

Text:

U.S. Health, Education and Welfare, Vocational Education,
The Bridg,e Betwen Man and His Work, Washington, D.C.:
U.S. Government Printing Office, 1968, $2.25.

References:_

Lecht, Leonard A., Manpower Requirements f r National
Qjctives in the 1970s,2 Springfield, Va.: Clearinghouse
for Federal Scientific and Technical Information, 1968.

Miller, A. J. and Carroll, R. Hyder, ed. National
Conference on Pc.ondar Vocational-Technical Educa-
ion, Columbus, Ohio: The National Center for Vbcational
and Technical Education, Ohio State University, 1970.

Warmke, Roman F., Distributive Education Issues, Dallas
Texas: Southwestern Publishing Company, 1961

0 e- Related Research 128
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SPLI_hattE_EXilahYs:

A. Some Selected Distributive Education Issues

Aims and Objectives of Distributive Education

1 Identification of aims and objectives of D.E. program
2. Identification of goals for various aspects of the D.E.

program: High School, Adult, Post-Secondary

Secondary Curriculum and Related Issues

1. Curriculum patterns
2. Student qualifications
3. Credit
4. Curriculum guides
5. Texts and reference materIals

Methods of Vocational Application

1. Cooperative
2. Project
3 DECA

Pos Secondary Distributive Education

1. Objectives and philosophy
2. Organization and administration
3. Curriculum and related issues
4. Interrelationships with hioh school and adult

F. Adult Distributive Education

1. Objectives and philosophy
2. Organization and administration
3 Curriculum and related issues
4 Adult D.E. instructional staff

Supervision of the D.F. Program

1. Organizational patterns - local, state and nat onal
2. Administrative respansibilities

Federal, State, and Local Financial Support

Allocation of Federal funds under Part B of the 1968
Amendments

2. Overall state matching of funds
3. Required allocation of funds to certaIn areas
4. Research and personnel training
5 Exemplary programs and projects
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6 Residential voc tional education schools
7 Consumer and home-making education
8. Cooperative vocadonal education programs
9 Work-study programs

Interrelationships with Other Vocational Se_ _ces

1. Commonalities in the cur iculums
Guidance
Professional association wIth personnel in other

vocational areas
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COMMUNITY COLLEGE PROGRAMS FOR DISTRIBUTIVE OCCUPATIONS

Cat ue

505 COHMUNITY COLLEGE PROGRAMS FOR DISTRIBUTIVE OCCUPATIO S

A_study of the developmental and organizational aspects
of a program for distributive occupations within the
Community College structure. Emphasis will includo the
need, role, requirements, opportunities, facilities
communications, and operations for implementation o
distributive occupational/technical programs.

II. eCoiirs

I. Justification for this co-

The current and fu,ure growth of the Community College System
coupled with incrci.asing employment in the distributive_occupa-
tions has created a need at both the state and national levels
for personnel equipped to implement and direct occupational
technical, programs in distribution at mid-management levels.
Such programs have the potential to fill the gap existing
between high school training and a four-year college preparation
for the distributive industry. The success of such unique
programs strongly depends upon the qualities and understandings
of the program coordinator. The course will provide the person,
having a prior acceptable background, with the specific tools
needed for program implementation.

Educational Objectives of the Course:'

As a result of taking this course the student should be able to:

1. Assess the need for distributive occupational/technical
prograns beyond the high school.

Describe and provide rationale for suitable facilities for
distributive post-secondary occupational/technical programs.

Compare the two plans of vocational application and explain
the scheduling in each plan.

Identify the curriculum content in the five competency a eas
included in post-secondary curriculums for distributive
workers.
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Develop a rationale concerning recruIting, selection, and

placement of post-secondary studen s.

Formulate a concept of coordination at the post-secondary
level to encompass all concerned, e.g., faculty, administra-
tion, community, students, and industry.

IV Instructo *

Distributive Education Staff

s and Tea hing_Aids:

To be selected

Re erences:

Luter, Rnbert R. "Building D.E. Curriculums for the Jun or
College." American Vocational Journal, Vol. 43 No. 4,
April, 1968.

Report of National Conference on Pc._2§s_:lts9y Voca
technical Education ColumbuE2 Ohio: The Center for
Vocational aad Technical Education.

Syhlman, William D. "Distributive Education in Voca onal
Technical Schools and Community Colleges." American
Vocational Journal Vol. 38, No. 6, September, 1963

U.S. Department of Health, Education and Welfare.
Vocational Education,The Bridge Between Man and His Work,
pp. 5, 18, 19, 22, 199. Washington, D.C.: U.S. Government
Printing Office, 1968

Post S econdary. tributive Educa on 2

A Suggested Guide for Administrato s and Teachers.

VI Subaect Matter Syllabus:

A. The need for education beyond the high school for distribu-
tive occupations

1. The needs of business
2 The needs of students

Background Information 1
1. Types of institutions providing post-secondary occupa

tional/technical programs
2. Characteristics of potential enrollees
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Implementing Community College Programs for Distribut ve
Occupations

1. Determining the need
2. Formulating long range goals
3 Identifying the types of potential students
4 Ascertaining the scope and level of curricular offerings
5 loying the tnstructional staff
6 Planninq the facilities

Operating CommunIty College Programs for DIstributive
Occupations

1. Curriculum planning
a. Est7ablishing immediate objectIves and reviewing

long rAnge goals
b. Determining curriculum content
c. Determining the curriculum organization
d. Determining the plan of vocational application
e. Determining the schedule
Recruiting po3t-secondary students
Planning the instructional program
Selecting training agencies

5. Budgeting
6. Reportins
7. Articulating
8. Evaluating

Place e t and Follo up of Graduates
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ADMINTST ITG AN ADULT DISTRIB E EDUCATION PROC'

Cat428.04±PJEldiZa:

506 ADMINISTERING AN ADULT DISTRIBUTIVE EDUCATIoN r OGRAH

A study of procedures in organizing and directing a
distributive education program. Emphasis will include
formulation of goals and design of a program to accomplish
these goals.

II. New Course

III. -Justification,

At the national level, 307,069 per ons were enrolled in Adult
Distributive Education programs in 1969. These people were
served by 4,470 teachers for adult classes in 1,348 schools.
In Virginia, 21,3C4 persons enrolled in 864 classes taught by
462 instructors.

Over 50 percent of the adult instructors are businessmen who
teach on a part-time basis. These people must be selected,
recruited, and trained by professional personnel, i.e., local
supervisors of D.E. and vocational education, coordinators of
adult programs at the city-or county level, and those responsi-
ble for community seTvice of contilluthg education in the
community college. The course will provide the needed under-
standings and background for implementing and directing a pro-
gram of adult education. Although this course specifically
concerns itself with the training needs of workers in the dis-
tribution field, the principles of organization and administra-
tion provide a commnnality of learning which can be transferred
to adult education in many of the other oecupational areas.

Specifically, as a =esult of this course the student ahould be
able io:

1. Formulate a philosophy of adult education for distrIbutive
workers.

Analyze training needs of empzoyed dIstrIbutIve workers in a
local community.

Establish Immediate and long range goals for a local adult
distribut ve education program.

126-

133
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Establish immediate and long range goals for a s ate program

Prepare a budget for the adult phase of the D.E. prograil

Design a five-year plan of course offerings in adult
distributive education by levels (entry, career, specialist,

and management) and by specialization (e.g. , real estate,

hotel-motel, food distribution

Denon- trate the ability to select and t-ain adult instruc-

tors.

Develop a plan for securing and main a n ng enrollment,

distributive education adult courses.

Analy e and utilize data from reports.

10 Evaluate individual adult D.E. courses and the local adult

distributive education program as a whole.

IV. Instructor.

Distribu ive Education Staff

Text and Refe

Text: to be selected

Reference--

Knowles, Malcom S., Ed. Handbook of Adult Education in the
Unit d States, Chicago, Ill.: Adult Education Association
of the U.S.A., 1960.

Staton, Thomas Fe, How to Instruct Successfully--Modern
Teaching Methods in Tdult Education. New York: McGraw
Hill Bodk Co., 1960.

The Adult Education Association of the U.S.A., Adult
Leaderskip., A magazine issued monthly except July and
August.

U.S. Department of Health, Educat on and Welfare, The
Bridge Between Man and His Work. Washington, D.C..:
Government Printing Office, 1969.

Instructors
§.21...q2lim and Training Part-Time

ashington, D.C.: Government Printing 0 fice.
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Virginia Distributive Education Coordinator's HandboOk.

Richmond, Va.:' State Department of Education.

VI. Subjct labus:

A. Basic Beliefs Concerning Adult DistrIbUtiVe
Education

The Scope of the Distributive Education Adult
Program
1. Curriculum offerings by occupational levels
2. Curriculum offerings by specialization

Background Information
1. National and state adult D.E. enrollmant
2. Characteristics'of adult D.E. enrollees
3 Types of institutions providing adult D.E

instruction

Administrative Responsibili ies
1 Planning the local adult D.E. pr g
2. Budgeting the adult D.E. program
3. Securing and training instructional personnel
4. Promoting the adult D.E. program
5. Maintaining records and reports
6. Evaluating the adult D.E. program

Planning the Adult Program
1. Determining tratnincr needs
2. Formulating goals and ob ectives
3 Planning curriculum offerings
4 Working with advisory committees

Budgeting
1. Salary of adult instructors
2. Travel expenses of adult Instructors
3. Brochures
4. Training material
5. Certificates
6 Teaching aids

Securing and Tratning Instructional Personnel
1. Types and sources of qualified instructors
2. Providing individual training for instructors
3 Providing group training for instructors

Promoting the Adult D.E. Program
1. Securing enrollmfint
2. Maintaining enrollm

5%

57.

5%

57.

15%

57.

15%

10%



Maintaining Reqords and
1. Analysis of records
2 Utilization of data

129-

Reports 10%

Evaluating the Distributive Education Adult Program 25%
1. Individual courses
2. Program as a whole
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ARTICULATION OF OCCUPATIONAL EXPERIENCES

Catalogue Description:

505 ARTICULATION OF THE OCCUPATIONAL EXPERIENCES

The vocational teacher will structure and participate in

a directed observation experience in occupations related
to his curriculum. The observation (participation ) will
consist of 80 to 100 hours. Based on the student's
observation and a review of pertinent research, curriculum
materials and plans for testing these materials will be
developed. Semtnars will provide for an evaluation of the
developed materials.

II. This is a new course.

III. Justification for the course:

The vocational teacher must have a quality background of
occupational experiences and recency of experiences as
well as the capability to articulate the occupational
experience through the vehicle of classroom instruction
and activities.

IV Inst uctor:

DistrIbutIve Education S a

Texts and References:

Text: none

Refer nces:

puidelines for the 2211m. of New pareerp, W. E. Upjohn
Institute for Employment Research, 300 South Westnedge
Avenue, Kalamazoo, Michigan 49007, 23 pp., $0 25.

Warren G. Meyer, Pilot Training Program (Coll. Ed.),
University of Minnesota, Minneapolis, Minnesota, June
30 1967.
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Richard D. Ashmun, Warren G. Meyer, and Mary K.
Klaurens, ga,...onai Experience 2.12.1. Carper Develop-
ment ikaAL_Iii.al for Distributive Educators and Vocation-

Counae1ors, Council for Distributive Teacher
Education, Professional Bulletin Series, No. 18
College of Education, University of Minnesota,
Minneapolis, Minnesota, 1970.

Henry Borow, man. in. a World pf: Work, Boston: Houghton
Mifflin Company, 1964.

D. J. Weiss, et al, Theory 2f, Work Agjaquacat, Minne
apolis: University of Minnesota, Industrial Relations
Center, 1966.

Nels.Anderson, Dimensions of Work, New York: David
McKay Company, Inc 1964.

Frederick Herzberg,
Motivation to Work,
Inc., 1966.

Kausuer and Snyderman, 11.21
New York: John Wiley ans Sons,

Frederick Herzberg World and the Nature _dna,
Cleveland: The World Publi-hing Company, 1966.

Robert F. Mager and Beach, 111172.1221naYbc_tion4Instruction, Palo Alto. Fearon Publishers 1967.

Robert F. Mager, Preparing Instructional Ob'ectives
Palo Alto: Fearon Publishers, 1962.

Sidney A. Fine, Use of the Dictionary of Occu ational
Titles to Estimate Educational Investment, The W. E.
John Institute for Employment Research, 300 South

Westned e Ave., Kalamazoo, Michigan, 49007 Sumner
1968.

Herbert E. Str,ner, 1984 and Beyond: The World of
Work, The W.E. Upjohn Institute for Employment Research,
300 South Westnedge Ave., Kalamazoo, Michigan, 49007,
October, 1967.

Sidney A. Fine, Guidelines for the ent of heailltmgja Disadvantaged, The ICE. Upjohn Institute
for Employment Research, 300 South Westnedge Ave.
Kalamazoo Michigan, 49007, June, 1969.

VI EatieltitiamtE20AAE: 138
I Design of Observation Experiences 5%
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Techniques for Observations
a. job Analysis
b. Narrative Job Descriptions
C. Critical Incidents
d. Work Adjustment Problems
e. Technical Competencies
f- Job Satisfactions

Behavioral Objectives for the Development
Needed Competencies
a. Technical
b Occupational Adjustment
C. Career Development

Development of Curricu um Materials, Plans for
Implementation and Testing
a. Objectives
b. Subject Matter
c. Learning Activities
d. Check for Understanding
e. Audio-Visual Materials
f Reference Materials

Evaluation of Curriculum Matera1s
a. Organization
b. Sequence - Gradation
C. Utility
d Evidence

357.

15%

30%

15%
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COORDINATION OF VOCATIONAL EDUCATION PROGRAMS

Catalog Description:

5101C COORDINATION OF VOCATIONAL COOPERATIVE PROGRAMS

Methods, techniques, and procedures of coordination
phases of conducting a cooperative vocational pro-
gram at the high school and/or post-secondary levels.
PRE: one year teaching experience or consent of
instructor. (3 credits)

II New Course.

III. Justification:

The coordination aspect of the teacher-coordinator's position
is a critical determinant of the overall outcomes achieved
through a cooperative vocational program. This interdisciplin-
ary course is needed by those engaged in conducting such pro-
grams as well as those who have responsibility for supervising
the teacher-coordinator. The course will emphasize the
commonalities inherent in coordinating all vocational coopera-
tive programs.

This course will have as its overall objective, the development
and improvement of the procedures utilized by the teacher-
coordinator in the performance of his coordination responsibili-
ties. More specifically:

1 The teacher-coordinator will have the ability to select
and maintain training stations that provide the best
possible training for individual students depending on
their needs and vocational goals.

The teacher-coordinator will understand the importance of
having a training sponsor appointed by the employer for
each cooperative student.

The teacher-coordinator will have the ability to formulate
a concept of the role of coordination in the education of a
student.

The teacher-coordinator will have the ability to analyze
philosophical concepts regarding coordination

The teacher-coordinator will have the ability to design on-
the-job learning experiences for cooperative students.
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The teacher-coordinator will have the ability to develop
individual training plans for cooperative students.

The teacher-coordinator will have the ability to design
participating experiences and/or projects for students who
are not in the cooperative program.

The teacher-coordinator will have the ability to formulate
a concept in regard to relating classroom instruction to
actual on-the-job situations.

The teacher-coordinator will be able to conceive of his
role as a specialist in a particular vocational area.

10 The teacher-coordinator will have the ability to apply
principles involved in disseminating information to
students and parents regarding vocational education.

The teacher-coordinator will have the ability to develop
policies to serve as flexible guidelines in the selection
of students for both the cooperative and the project plans
of the program.

12 The teacher-coordinator will have the ability to assist the
student--according to his vocational interest, aptitude
and ability--in selecting the most appropriate on-the-job
training placement.

IV. Instructor:

Vocational EducatIon Staff

Text and_Teachin Aids:

Text: To be selected

References:

Mason, Ralph E. and Peter G. Ha nes, Cooperative Occupa7
tional Education and Work Experience in the Curriculum.
Danville, Ill.: The Interstate Printe rs and Publishers,
Inc., 1965.

Several Coordinator s Handbooks, produced by state super
visory staffs, are available in the Curriculum Materials
Center Department of Education, and on microfiche through
ERIC.
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Huffman, Harry, Guidelines in Cooeratve Education. The
Center for Vocational and Technical Education. The Ohio
State University, 1967, pp. 255.

Meyer, Warren Go, A Guide for Cooperative Vocational Educa:-
tion, University of MinnesOta, 1969, pp. 125.

Cooperative Work Experience Manual for Business and
Distributive Education, Albany, New York: The University
of the State of New York. The State Education Department
Bureau of Business and Distributive Education, 1965.

Industrial Cooperative Training A Handbook for Industrial_ _

Coop_erative Teacher-Coordinators, Vocational Ind-ustrial
Education Division, Texas Education Agency, 1965.

VI. 2412.1_Iabus:
A. The Coordinator and His Job

1. History of coordination
2. Philosophical concepts concerning coordinat on
3. Critical tasks in the job of the coordinator
4 ualifications of a coordinator

a. Occupational experience
b. Technical competencies
C. Professional competencies

The Coordjnator's Responsibility for Career
Development
1. Recruitment and Selection of Students
2. Career planning
3. Work adjustment

10%

15%

Placing Student Trainees 20%
1 Occupational (coimmanivy ) surveys to identify

possible placements
2 Steps in placing students on cooperative jobs
3 Guidelines for selecting a training station
4. Establishing placement policies

The Training Sponsor 10%
1. Criteria for the selection of the training

sponsor
2. Procedures for inducting sponsors into the

program

142
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The Individual Training Plan
1. Purposes of the training plan

Joint responsibilities of coordinator, student,
and training sponsor
Steps in construction of training plan

Improving the Student s Learning at His Training
Station
1. Purposes of coordination
2. Assisting students in learning a job
3 Assisting students in adjusting to his work

environment
4a Improving on-the-job training
5 Evaluating occupational experience
66 Articulating classroom and job learning

Placement of Graduates
1. Responsibility of coordinator
2. Value of continuous follow-up

20%

20%

5 7.


